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Abstract 
The article analyses the causes of aggressive behaviour of senior 

high school students and the prevention of such conduct. The aim of the 
research is to analyse aggressive behaviour of athletic and non-athletic 
senior high school students and to discuss the possibilities of prevention of 

cal (analysis of 
scientific literature), empirical (a written interview using the ASEBA 
questionnaire) and statistical data analysis. The selection of respondents 
was based on a non-probability, convenience, purposive sampling. The 
sample consisted of N=68 senior students of Zemyna Gymnasium in 
Klaipeda City. Results. The research has showed that senior high school 
students are often nervous, tense and rejoice little in their lives; they also 
demand a lot of attention for themselves, often argue with the others, 
communicate with other students and teachers in an unpleasant manner, 
and frequently behave aggressively. Conclusions. Senior high school 
students considered themselves as being teased and annoyed by others, so 
they treated them in an unpleasant manner, thus, constantly argued and 
used to get involved in conflicts with each other. During conflicts, senior 
male students used physical aggression more often than female ones, the 
latter used verbal aggression most often. Athletic male pupils were more 
likely to engage in fights than their non-athletic peers end non-athletic 
male, female pupils were more likely to threaten other people. 

 
Keywords: aggressive behaviour of athletic and non-athletic senior high 
school students, prevention.
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Introduction 
Aggressive behaviour among secondary students has been identified 

as a serious problem in European and American countries (Smith, 
2016; Vega-Gea, Ortega- ). Aggressive behaviour 
among teenagers is considered to be a public health problem associated with 
severe physical and psychosocial consequences. 

Aggression is the most significant psychopathological risk factor 
among children and adolescents. Aggression has a multifaceted construct 
and can affect the social, psychological and physical health of students and 
teachers (Salimi et al., 2019). In social psychology, aggression refers to 
behaviors emerged to harm another person. The definition of aggression 
falls into two categories as instrumental aggression and hostile aggression. 
While instrumental aggression is used to achieve an external goal, hostile 
aggression intends to harm others and includes two forms of explicit 
aggression (physical and verbal aggression) and social aggression (Connor, 
2012). Physical aggression refers to purposefully harming someone to cause 
pain such as beating, pushing, throwing objects, etc. (Shachar et al., 2016). 
Application of the aggressive language such as yelling and screaming that 

is called verbal aggression (Reen, Sharma, 2013). Social aggression refers to 
nce and 

negligence are some examples of social aggression (Allen, Anderson, 2017). 
Due to physical, psychological and social complications of aggression, 
attention of researchers to this important subject has been increased (Salimi 
et al., 2019). 

Aggression causes devastating effects on social competence, 
efficiency, and interpersonal relationships (Jenkins, Demaray, 2017) and can 
develop a negative image among peers and teachers. It is believed that 
aggressive behaviors in childhood are associated with an increased risk of 
psychological problems in adolescence and adulthood (Musci et al., 2014). 
In addition to the individual dimensions of aggression and its consequences 
in the school, it can have extensive social and economic costs. Research 
indicates that school violence is associated with less employment and a 
further use of mental health services in adulthood (Baams, Talmage, 
Russell, 2017; Brimblecombe et al., 2018). 

School aggression based on the ecological model of human 
development, particularly highlighting the role of contextual (family and 
school) and individual (empathy, social reputation, and attitude towards 
authority) variables in its explanation for boys and girls separately 
( a b, 2017). Regarding the school environment, students 
who perceive a positive classroom climate (perceiving peers in the 
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classroom as friends or colleagues, and feeling respect and support from 
teachers) will not normally exhibit behavioral problems. In addition, 
classroom environment and victimization is indirectly related to overt and 
relational violence through its relationship with loneliness, nonconformist 
ideal reputation and transgression of social norms (Povedano, 2015). 

The onset of violence and aggression often begins with bullying, 
which is increasingly becoming a relevant problem among school children, 
which has a significant impact on their further development and social well-
being. Bullying is most commonly defined as repeated, intentional 
aggression, perpetrated by a more powerful individual or group against a 
less powerful victim (Shetgiri, 2013). A repetitive bullying merely 
establishes a power relationship between an aggressor and a victim. 
Bullying is intentional aggressive behaviour, which is understood as a 
conflict, which may manifest itself as intentional or unintentional and as 
direct or indirect. Aggressive behaviour can take various forms, including 
physical, verbal and social, and can be experienced in a variety of ways, 
such as physical, mental, emotional and psychological harm (Pepler, Craig, 
2014). Verbal aggression is among the most prevalent forms of problem 
behavior in schools with detrimental effects for both perpetrators and 
victims (Gregory, Stephen, 2017). 

The problem of an aggressive society is also encountered in the 
neighbouring state of Latvia, where verbal aggression of students is most 
distinct in adolescence, and the highest level of verbal aggression, both 
among boys and girls, is reached at the age of 14-15. Kronberga (2015) 
emphasizes the need for the prevention measures of antisocial behaviour to 
be introduced at the earliest age of a child, since a timely detection and 
termination of ill-treatment would significantly reduce the likelihood of 
aggressive or antisocial behaviour in the future (Kronberga, Judins, Rinkevics 
et al., 2014). However in order to fundamentally change the situation, it is 
necessary to act on a wider scale, i.e. to develop the country's legal 
framework, to arrange training of competent specialists in the field, to 
effectively organize preventive work at the national and state levels. 

New information dissemination tools are open and accessible all 
day, thus it is necessary to prevent not only traditional but also online 

et al. (2012) indicate that nearly one-third of 11  15 year-old students have 
been offended in cyberspace, while one-fifth has bullied the others. 38.6% 
of 11  14 year old students have experienced online bullying at least once 
or twice in the last few months, while both boys and girls have been 
involved equally often in traditional bullying as victims and as offenders 



 
22 | ... 

t Education in Riga, Latvia 

In response to the increased number of cases of students' bullying and 
aggression, it is relevant to analyse the causes of aggressive behaviour of 
senior high school students and to discuss the possibilities for preventing 
such conduct. 

The aim of the research is to analyse aggressive behaviour of athletic 
and non-athletic senior high school students and to discuss the possibilities 
for prevention of aggressive behaviour. The objectives of the research are as 
follows: 1. to reveal the causes of students' aggressive behaviour at school. 
2. to compare and analyze the aggression among athletic and non-athletic 
senior pupils.  3. to discuss the possibilities for prevention of students' 
aggressive behaviour. 
 
Material and Methods 

Quantitative sampling. The selection of respondents was based on a 
non-probability, convenience, purposive sampling. The sample consisted of 
N=68 senior students of Zemyna Gymnasium in Klaipeda, i.e. boys (N=43) 
(M=3.12; SD=1.03) and girls (N=25) in grades 1  4 of the gymnasium 
(M=2.92; SD=1.23). To interview the gymnasium students who were under 
adulthood at that time, their parents' consent to carry out the research 
regarding aggression at school was obtained. Adult students were involved 
in the research voluntarily. The consent of the administration of the Zemyna 
Gymnasium was also received. During the survey, the respondents were 
divided into the groups of students-athletes and non-athletes. The athletes 
group included students who both attended physical education classes and 
additionally took part in their favourite sports activities or attended sports 
clubs. The group of non-athletes included students who attended only 
physical education classes and were not involved in any physical activities 
in their spare time. 37 (72.5%) male students and 14 (27.5%) female 
students (M=1.27; SD=0.451) out of all senior class students who 
participated in the study (N=68), attended sports activities in their spare 
time, and 7 male students and 10 female students did not do any sports in 
their leisure time (M=1.59; SD=0.507).  

Research process. The research was conducted on April 10  14, 
2017. All students who took part in the research were informed about its 
aim, anonymity and the right of choice to participate or not.  

Research methods: theoretical (analysis of scientific literature), 
empirical (written interview using the ASEBA questionnaire), and 
statistical data analysis. In order to analyse aggression at school among 
senior high school students of Zemyna Gymnasium in Klaipeda, relevant 
scientific articles and other scientific literature have been analyzed and a 
research has been conducted to determine the aggression of the students of 
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the senior classes of Zemyna Gymnasium in Klaipeda. During the research, 
we have used the scale of aggressive behaviour and its statements: frequent 
disputes with others, cruel treatment of others, request for lots of attention to 

at home and at school, frequent involvement in fights using physical 
violence against other people, frequent shouting, being stubborn, having 
sudden changes in mood and feelings, being suspicious, repeated annoyance 
of others, being easily frustrated, threatening other people, being noisier 
than the peers. 

Justification of the research instrument. A self-assessment 
questionnaire for the 11  18 year old youth (ASEBA  YSR 11/18, 
Achenbach System of Empirically Based Assessment  Youth Self Report; 
Achenbach, Rescorla, 2001) has been used to evaluate emotional and 
behavioural characteristics. YSR 11/18 questionnaire is designed to collect 
information about individuals' competencies as well as emotional and 
behavioural characteristics in a standardized form. The questionnaire 
consists of 20 statements intended to assess the adolescent's competencies 
and adaptive behaviour, and 112 statements that allow to assess the 
difficulties of their behaviour and emotions, each of which is assessed on a 
3 point scale: 0  if the statement is incorrect, 1  partly or sometimes 
correct, 2  if it has been often or very often correct over the last six month 
period. First, the sum of each of the eight syndrome scale scores is counted. 
Since the questionnaire consists of scales of internal (including results of the 
scales regarding depression/anxiety, withdrawn/anxiety and somatic 
complaints), and external difficulties (including results of the scales 
regarding aggressive and rule-breaking behaviour), the estimates of these 
scales are separately calculated. After calculating the sum of answers of 
each difficulty scale, the initial assessment is assigned a normalized 
standard T score. To assign the subjects to the "norm" group follow the 
initial limit of T<65 or >93 percentile. Score estimates that correspond to 
the standard T scores in the range of 65 and 69 (fall between 93 and 97 
percentiles with the initial scores) are considered "marginal", i.e. already 
worrying, but not sufficient to make the rating as a "deviation" group. The 
"marginal" group falls into the interval between T=65  69, which 
corresponds to the 93  97 percentile with the initial scores. The "deviation" 
group consists of answers to the scale questions the sum of which 

methodologies are empirically based, i.e. data of large-scale surveys was 
used during the development of the questionnaire that was collected by 
providing specific questions to individuals. After carrying out statistical 
analysis, eight syndromes were established (anxiety, depression,
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withdrawal/depression, somatic complaints, thought problems, attention 
problems, rule-breaking and aggressive behaviour), where a syndrome is 
perceived as a concept that defines a group of simultaneously occurring 
similar difficulties, but not necessarily identifying it with the disease. In our 
research a scale of aggressive behaviour difficulties has been used which 
measures the student's aggressive behaviour: frequent disputes with others, 
cruel treatment of others, request for lots of attention to themselves, damage 

school, frequent involvement in fights using physical violence against other 
people, frequent shouting, being stubborn, sudden changes in mood and 
feelings, being suspicious, repeated annoyance of others, being easily 
frustrated, threatening other people, being noisier than the peers.  

The compatibility of the Lithuanian version of the questionnaire 
 = 0.79 

of YSR 11/18 aggressive behaviour scale. Currently, ASEBA methodology 
questionnaires are considered to be one of the most valid methodologies 
used in the world to assess children's behaviour and emotions. Therefore, it 
has been used in the implementation of our research regarding senior high 

 
Statistical analysis has been performed using an SPSS 20 software 

package. The mean (M) and standard deviation (SD) of the data were 
calculated. The reliability level of the difference in results and the 
significance of the different sample results were determined according to the 
Student's independent criterion t and p values of this criterion. If p<0.05, 

correlation coefficient r was used to estimate the quantitative data. 
 
Results 

We have been analyzing aggressive behaviour of the students of the 
senior classes of Zemyna Gymnasium in Klaipeda. The asymmetry 
coefficient (skewness) of aggressive behaviour difficulties scale (empirical) 
describing the asymmetry of the empirical distribution in relation to the 
mean as well as the kurtosis coefficient describing the peakedness of 
distribution in comparison with the normal one corresponded to the 
distribution of normal density, i.e. was in the range of 1 to 1 (respectively, 
0.698; 0.370). Taking into consideration the Kolmogorov-Smirnov and 
Shapiro-Wilk criteria, the values obtained in our research were less than 
0.05, and therefore the conditions for the distribution normality were 
partially met with one exception (31). However, the results of our research 
may have been determined by exceptions, so we have been able to apply 
parametric criteria in a further analysis of the research. 
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A normalized standard T score was assigned to the initial assessment 

aggressive behaviour difficulties. When analyzing the aggressive behaviour 
statements of male students, it was found out that T = 65, i.e. the results of 
scales of aggressive behaviour corresponded to the standard T scores in the 
range between 65 and 69 (between 93 and 97 percentiles with the initial 
scores), and therefore were considered as "marginal", i.e. worrying due to 
their aggressive behaviour, but not sufficient to make the rating as 
"deviation" group. 

When analyzing essive behaviour 
and their YSR scale, it was determined that T = 42, i.e. the aggressive 
behaviour scores of girls met the standard T scores in the range T<65 or <93 
percentile initial scores and therefore it corresponded to the "norm" group. 
When analyzing aggression of the senior students from a gender 
perspective, senior male students (63.2%) (M=7.30, SD=4.01) as compared 
to female ones (36.8%) (M=7.48, SD=4.08) were more aggressive, but 
statistically significant differences were not found t(66) = -0.175, p=0.086. 

Taking into account aggression and the age groups, older male 
students, e.g. aged 17 (30.2%) (M=7.05, SD=4.78) and 18 (37.2%) 
(M=8.04, SD=3.75%) were more aggressive (t (28)=-2.06, p=0.048) as 
compared to 15-year-old students (7.0%) (M=6.12, SD=1.55). Analysing the 
aggression of female students in various age groups, similar results of the 
research were obtained i.e. 17 year old (28.0%) (M=7.05, SD=4.78) and 18 
year old female students (36.0%) (M=8.04, SD=3.74) were more aggressive 
(t (28)=-2.06, p=0.048) in comparison with 15 year old ones (20.0 %) 
(M=6.12, SD=1.55). Analyzing the research data, it turned out that 30.2% of 
senior male students (M=0.23, SD=0.48), as well as 24.0% of female ones 
(M=0.28, SD=0.45), often tend to argue with the others. The research has 
determined that senior class students non-athletes exhibited more aggressive 
behavior (M = 9.47; SD = 4.42) than their peers athletes (M = 8.27; SD = 
4.18), which was confirmed by statistically significant difference of the 
groups (t (50)=14.132, p=0.000). 

A moderate and a weak linear relationship was determined between 

community and their statements that they are often nervous or tense, they 
rejoice little in their life, they often tease other students, and they require a 
lot of attention (see Table 1). 

The research has determined that female students never get involved 
in fights during conflicts (96.0%) (M = 0.04, SD = 0.20), unlike male ones 
who are more likely to be involved in fighting, thus they express their
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 aggression by teasing or otherwise provoking further conflicts with both 
classmates and teachers (8.0%) (M=0.44, SD=0.65). 

Table 1 
 

 

The senior students scale of aggressive behaviour and its statements r 
they are often nervous or tense 0,499 * * * 
they rejoice little in their life 0,299 * * * 
they often tease other students 0,414 * * * 
they require a lot of attention 0,274 * 

Note: * - p<0,05; *** - p<0,001 
 

 The analysis of the research data has showed that female students-
athletes (M=19.50, SD=0.70) were more likely to irritate others 
(t(12)=5.377, p=0.000) as compared with their non-athletic peers (M=10.40, 
SD=3,92). Meanwhile, male non-athletes (M=2.28, SD=0.49) were teasing 
others (t (15)=4.903, p=0.000) more often than female students non-athletes 
(M=1.20, SD=0.42). 

A moderate and a weak linear relationship was determined between 

their refusal to communicate with others, their opinion that others are 
annoying, their feeling of being frustrated, their threats towards other 
people, their secrecy and keeping silent, and their feeling of being alone 
(Table 2). 

Table 2 
The senior students  

 

The senior students scale of aggressive behaviour and its statements r 
their tendency to be alone 0,487 * * * 
their refusal to communicate with others 0,481 * * * 
their opinion that others are annoying 0,463 * * * 
their feeling of being frustrated 0,448 * * * 
their threats towards other people 0,442 * * * 
their secrecy and keeping silent 0,433 * * * 
their feeling of being alone 0,416 * * * 

Note: *** - p<0,001 
 

The research shows that girls (16.0%) (M=0.64, SD=0.75), unlike 
boys (7.0%) (M=0.44, SD=0.62), require much more attention to themselves 
from the surrounding people. A weak and a moderate linear relationship was 
determined between a high level of required attention by senior students and 
their interest in testing innovations (r=0.344, p<0.01), their behaviour when 
teasing others (r=0.344, p<0.01), and their frequent disagreement with 
others (r=0.274, p<0.05). The research reveals that there is a weak and a 
moderate linear relationship between the responden
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their own things as well as other people's belongings (r=0.393, p<0.001), 
their jealousy (r=0.378, p<0.001), their unpleasant behaviour with others 
(r=0.379, p<0.01), their lies or deceit (r=0.351, p<0.01), their inclination to 
be alone (r=0.264, p<0.05). Analyzing the level of aggression among male 
and female students-athletes, it has been observed that female students 
(M=8.7; SD=4.4) were more aggressive than male students (M=8.1; 
SD=4.1) and male students non-athletes (M=11.0; SD=4.9) were more 
aggressive than female students non-athletes (M=8.4; SD=3.9). 

In the research, it was noted that there is a moderate and a weak 

school (r=0.670, p<0.001), their fear that they might think or do something 
wrong (r=0.359, p<0.01), their nervousness or tension (r=0,350, p<0,01), 
their feelings that others are annoying (r=0,299, p<0,05), their refusal to talk 
(r=0,279, p<0.05), their frequent disputes (r=0.257, p<0.05), their level of 
noisiness as compared with their peers (r=0.254, p<0.05), and their frequent 
teasing of others (r=0.245, p<0.05). The research shows that male students 
of senior classes (4.7%) (M=0.30, SD=0.55) frequently get involved in 
fights during conflicts. The research has revealed that male students 
(M=1.35, SD=0.59) who were doing sports were more likely (M=1.0, 
SD=0.0) to engage in fighting as compared with female students-athletes (t 
(36)=3.637, p=0.001). Similar results have been found in the group of male 
students non-athletes (M=1.14, SD=0.38) who were more likely to fight 
than female students (M=1.10, SD=0.32). However, comparing the results 
of male students athletes (M=12.36, SD=4.54) and non-athletes (M=10.50, 
SD=3.21), it has been identified that male students athletes were more likely 
to engage in fighting (t (35)=3.594, p=0.001). 

A moderate and a weak linear relationship was determined between 

home, their attempts to injure themselves or commit suicide, their 
communication with those who often get into troubles, their feeling that 
others are annoying, their opinion that they fail to perform well at school, 
and their feeling of being lonely (see Table 3). 

Table 3. 
The senior stu  

 

The senior students scale of aggressive behaviour and its statements r 
their running away from home 0.421 * * * 
their attempts to injure themselves or commit suicide 0.348 * *  
their communication with those who often get into troubles 0.330 * *  
their feeling that others are annoying 0.309 * 
their opinion that they fail to perform well at school 0.292 * 
their feeling of being lonely 0.254 * 

Note: * - p<0.05; ** - p<0.01; *** - p<0.001
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56.0% of senior female students (M=1.52, SD=0.58), unlike male 
students (30.2%) (M=1.16, SD=0.65), are more stubborn. A moderate and a 
weak linear relationship was determined between their stubbornness and 
their desire to try innovations (r=0.368, p<0.01), their rapid jealousy 
(r=0.273, p<0.05) and their hot-tempered behaviour (r=0.255, p<0.05). The 
research reveals that 23.3% of boys (M=0.79, SD=0.80), as well as 20.0% 
of girls, are constantly suspicious (M=0.92, SD=0.70). A strong, a moderate 
or a weak linear relationship w
suspicion and their rapid jealousy (r=0.622, p<0.001), their secrecy and 
keeping silent (r=0.443, p<0.001), their feeling of being frustrated (r=0.354, 
p<0.001), their modesty (r=0.286, p<0.05), their excessive cowardice and 
anxiety (r=0.278, p<0.05), and high frequency of their agitation (r=0.249, 
p<0.05). 

14.0% of boys (M=0.79, SD=0.67) and 28.0% of girls (M=0.80, 
SD=0.86) experience frequent changes of mood and feelings. A moderate 
and a weak linear relationship was determined between frequent teasing of 
peers and their frequent disagreements, their hot-tempered behaviour, their 
frequent agitation, their threats to other people, their nervousness tension 
and their feeling that others are annoying and irritating (see Table 4). 

Table 4 
 correlate with: 

 

The senior students scale of aggressive behaviour and its statements r 
their frequent disagreements 0.414 * * * 
their hot-tempered behaviour 0.389 * * 
their frequent agitation 0.375 * * 
their threats to other people 0.343 * *  
their nervousness and tension 0.339 * *  
their feeling that others are annoying and irritating 0.320 * * 

Note: ** - p<0.01; *** - p<0.001 
 

16.3% of boys (M = 0.63, SD = 0.75) and 12.0% of girls are hot-
tempered (M=0.68, SD=0.69). A moderate and a weak linear relationship 
was established between hot-tempered behaviour of senior high school 
students and their statement that others are annoying and irritating, their 
frequent threats to other people and their teasing, their disobedience at 
home, school or elsewhere, their communication with those who get in 
trouble, their request for attention to them, and their nervousness and 
tension (see Table 5).
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Table 5. 
-tempered behaviour correlate with: 

 

The senior students scale of aggressive behaviour and its statements r 
their statement that others are annoying and irritating 0,431 * * * 
their frequent threats to other people and their teasing 0,384 * * * 
their disobedience at home, school or elsewhere 0,312 * 
their communication with those who get in trouble 0,312 * 
their request for attention to them 0,252 * 
their nervousness and tension 0,243 * 

Note: ** - p<0,01; *** - p<0,001 
 

The research shows that there is a strong, a moderate or a weak 
linear relationship between high school students' threats to other people and 
stealing from home (r=0.601, p<0.001), their higher noise level as compared 
with their peers (r=0.477, p<0.001), their unpleasant communication with 
others (r=0.422, p<0.001), their feeling that others are annoying and 
irritating (r=0.440, p<0.001), their running away from home (r=0.407, 
p<0.001), their fear of thinking or doing something wrong (r=0.387, 
p<0.001), their hot-tempered behaviour (r=0.484, p<0.01), their frequent 
teasing of other people (r=0.343, p<0.01), their feeling of being frustrated 
(r=0.338, p<0.01), their nervousness or tension (r=0.340, p<0,01), their fear 
of going to school (r=0.276, p<0.05) and their frequent involvement in 
fights (r=0.258, p<0.05). 

The research has determined that there is a moderate or a weak linear 

peers and their stealing from home (r=0.515, p<0.001), their threats to  other 
people (r=0.477, p<0.001), their running away from home (r=0.326, 
p<0.01), their violation of rules at home, at school or elsewhere (r=0.302, 
p<0.05), their fear of going to school (r=0.263, p<0.05), their indecent and 
offensive language (r=0.299, p<0.05), their fear that they may think or do 
something wrong (r=0.276, p<0.05), their childish behaviour in respect to 
their age (r=0.265, p<0.05), their feeling that others are annoying and 
irritating (r=0.259, p<0.05), their disobedience at school (r=0.254, p<0.05), 
their frequent teasing of other people (r=0.244, p<0.05), their frequent 
disputes (r=0.239, p<0.05).  

The research reveals that 4.7% of senior high school students often 
get involved into conflicts and fights with other classmates. Therefore, it can 
be stated that male students are often nervous and tense due to their lack of 
social skills and their hot tempered manner, and sometimes being in a state 
of fear or anxiety they feel that others are annoying and irritating. Thus, they 
behave unpleasantly and constantly get involved into disputes and conflicts 
with others. In summary, it can be noted that students who threatened other
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people, used to steal and run away from home were noisier than their peers, 
they felt that others were annoying and irritating, they feared to go to 
school, felt frustrated and were hot-tempered, nervous and tense, they 
communicated in an unpleasant way, often used to tease others and get 
involved in fights. 
 

Discussion 
Summarizing the results of the research on aggressive behaviour of 

senior high school students, it can be stated that senior male respondents 
were found as "marginal" based on the scores of aggressive behaviour i.e. 
they were causing concern due to their aggressive behaviour, however it was 
not sufficient to qualify the rating as a "deviation" group. The girls' rating 
scores of aggressive behaviour corresponded to the "norm" group. 

Analyzing the individual components of the scale of aggressive 
behaviour used in our research, it was determined that the respondents were 
often nervous and tense and rejoiced little in their lives, they demanded a lot 
of attention for themselves, often involved in disputes with others and 
communicated in an unpleasant manner with both students and teachers, 
they were noisier than their peers and often behaved aggressively. Attawell 
(2017) confirms the results of our research and points out that of the 
students, 29% had a moderate level of aggression and 10% had a high level 
of aggression. Therefore, aggressive behaviour of teenagers acts as a means 
to raise their low self-esteem, and they feel superior if they behave 
aggressively. However, that not only the help of peers can be used to 
address a problem of aggression at school, but also aggressive adolescents 
themselves shall be involved in a conflict resolution process by assigning 
them a status of a tutor, encouraging them to communicate with other 
people and to help younger students manage and resolve conflicts in a 
positive way. Aggression in children and adolescents can be prevented and 
reduced through designing and implementing educational interventions 
(Salimi et al., 2019). 

The research shows that senior students experienced negative 
emotions due to their inability to enjoy the success of others and their 
jealousy; also they deliberately annoyed and irritated others, often felt 
nervous and tense as well as damaged the belongings of their own and 
others. The results of various studies indicated that males were more 
exposed to physical and verbal violence than females. While in the females, 
social aggression was more common than males (Attawell, 2017). 
Therefore, it can be stated that senior high school students were often 
nervous and tense, sometimes experienced fear and anxiety, felt that others 
were annoying and irritating, behaved in an unpleasant way, constantly 
argued 
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and got involved in conflicts with each other due to their lack of social skills 
and their hot-tempered character. 

Aggression is associated with social status (Molano, Jones, 2018). 
Our research results have coincided with the research data of other authors 
(Smith, 2016) that schoolchildren often behave aggressively in order to be 
popular among peers. Our research shows that senior students were often 
suspicious, communicated little with the people around and kept secrets, and 
having no proper social skills, they used to start interaction with the ones 
who got involved in fights and ended up in troubles. 

Studies on bullying and aggressive behaviour of students in 
Lithuanian schools suggest that more accessible preventive measures must 
be taken. A lot of state and non-governmental organizations take care of the 
re-socialization of delinquent children, but they do not always combine their 
efforts to work together, and there is still a lack of coordination of activities 
and a coherent system of work. Cooperation with social institutions and 
organizations is still relatively sluggish. The school understands and 
appreciates the significance and meaning of preventive work and organizes 
various preventive activities, however, they do not always cooperate 
effectively with other institutions and organizations. 

The students must be explained the causes and consequences of 
aggression with a help of various preventive measures. It is necessary to 
refer students with behavioral deviations to a counselling of a psychologist, 
to search for ways to attract and engage aggressive students into active non-
formal education activities, and not just to punish for their inadequate 
school behaviour. Salimi et al. (2019) point out that aggressive behavior 
occurred less frequently among students who perceived their school as a 
safe environment. Therefore school administration, psychologists, social 
workers and teachers should be active participants themselves in preventive 
activities against bullying and aggression, should continuously monitor 
students' behaviour and involve aggressive students into socially meaningful 
and interesting activities that would help to shape their pro-social behaviour 
with the surrounding ones. The forms of social behaviour are characterized 
by complex conditionality, i.e. human behaviour depends not only on the 
person himself but also on the social structures around him (family, friends, 
institutions, etc.). Therefore, in order to influence the behaviour of a person, 
it is necessary to make an impact not only on the person but also on the 
surrounding environment. Le et al., (2017) point out that no significant 
relationship between social support of the family and bullying in students 
was found, that could be related to the inability of the family to help 
students solve the wide-ranging communicational problems and gaps 
between children and parents.
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Social support for children and adolescents consists of any 
informational, instrumental, evaluative and emotional support provided by 
teachers, family and friends (Wood et al., 2017). Schools prevention 
programs on violence are applied to all students, while other schools limit 
themselves to the use of "secondary prevention programs" for aggressive 
children and the ones with behavioral problems. The use of "secondary 
prevention programs" designed to reduce aggressive behaviour of students 
has shown significant positive changes in different age groups and genders 
of both primary and secondary schools. Gavine et al. (2016) states that there 
has not been found enough evidence regarding universal and equally 
suitable prevention programs against violence and bullying in schools for 
the age group of 11-
significantly, it is necessary to create social environment in schools that 
would promote friendly relationship between students and zero tolerance to 
bullying. The examples of Norwegian and English schools, where bullying 
has dropped from 30.0 to 50.0 percent, show that it is possible to achieve 
good results. In order to achieve significant changes in the reduction of 
violence and bullying at schools, intervention programs must be introduced 
to change the climate of each school and class, and to raise children's 
awareness about violence and bullying, and to encourage teachers and 
parents to actively participate in violence and bullying prevention activities. 
Wood et al. (2017) point out that defending behaviors by bystanders in 
bullying situations have been associated with decreases in the frequency and 
negative effects of bullying incidents. 
violence and bullying can be significantly reduced at schools if bullying and 
violence prevention programs are implemented through the involvement of 
the whole school community rather than separate social groups. 
 
Conclusions 

The research has shown that senior high school students were often 
nervous, tense, and rejoiced little in their lives; they communicated in an 
unpleasant manner with both their peers and teachers, and often behaved 
aggressively. The research has revealed that about a quarter of the senior 
students tended to argue with the surrounding people (p<0.001), they had 
sudden changes in mood and feelings (p<0.001). 16.3% of boys and 12.0% 
of girls were hot-tempered (p<0.01), and 23.3% of boys and 20.0% of girls 
were constantly suspicious. Most of girls (56.0%), unlike boys (30.2%), 
were more stubborn and demanded much attention from the others (p<0.05). 
Senior male students often used physical aggression by involving 
themselves into fights (p<0.01), while girls, unlike boys of this age, never
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got involved in fighting, but they often used verbal aggression to deal with 
conflicts and expressed it by teasing other people (p<0.01). 

Athletic senior girls tended to quarrel with others more often, were 
ruder while communicating, demanded more attention to themselves than 
their non-athletic peers (p<0.05). Athletic male pupils were more likely to 
engage in fights than their non-athletic peers (p<0.05). Non-athletic male 
and female pupils were more likely to threaten other people (p<0.05). 

When handling the problem of aggressive behaviour of students at 
school, it is necessary to demonstrate examples of socially desirable 
behaviour for aggressive adolescents, to purposefully and consistently teach 
them to communicate with other members of the school community and to 
use the help of not only teachers and social workers but also to engage 
aggressive teenagers in the conflict resolution process. 
 
References 

1. Achenbach, T. M. & Rescorla, L. A. (2001). Manual for the ASEBA School-
Age Forms & Profiles. Burlington, VT: University of Vermont Research 
Center for Children, Youth, and Families. 

2. Allen, J. J., Anderson, C. A. (2017). Aggression and violence: Definitions 
and distinctions. The Wiley Handbook of Violence and Aggression. West 
Sussex: John Wiley & Sons, 1-14. 

3. Attawell, K. (2017). School Violence and Bullying: Global Status Report. 
France: UNESCO and Institute of School Violence and Prevention, Ewha 
Womans University. 

4. Baams, L., Talmage, C. A & Russell, S. T. (2017). Economic costs of bias-
based bullying. School Psychology quarterly, 32(3), 422-433. 

5. Brimblecombe, N., Evans-Lacko, S., Knapp, M., King, D., Takizawa, R, 
Maughan, B. & Arseneault, L. (2018). Long term economic impact 
associated with childhood bullying victimisation. Social Science and 
Medicine, 208, 134-141. 

6. Connor, D. E. (2012). Aggression and antisocial behavior in children and 
adolescents: Research and treatment. Guilford Press. 

7. Gavine, A. J., Donnelly, P. D., Williams, D. J. & Damien, J.  (2016). 
Effectiveness of universal school-based programs for the primary prevention 
of violence in adolescents. Psychology of Violence, 6(3), 390-399. 

8. Gregory, G. T. & Stephen, W. S. (2017). Teacher Reports of Verbal 
Aggression in School Settings among Students with Emotional and 
Behavioral Disorders. Journal of Emotional and Behavioral Disorders, 
27(1), 52-64. 

9. 

1, 133-148. 



 
34 | ... 

t Education in Riga, Latvia 

10. Jenkins, L. N, Demaray, M. K. & Tennant, J. (2017). Social, emotional, and 
cognitive factors associated with bullying. School Psychology Review, 
46(1), 42-64. 

11. a, T. b, E.  (2017). School aggression in adolescence: 
Examining the role of individual, family and school variables. International 
Journal of Clinical and Health Psychology, 17(3), 251-260. 

12. Kronberga, I. (2015). Early prevention of the antisocial behaviour of youth: 
situation in Latvia. Rivista di Criminologia, Vittimologia e Sicurezza, 9(2), 
86-99. 

13. 
Germanov D. & Visockas E. (2014). Social inclusion: Preventive measures 

-social behavior. Ryga: Providus. 
14. Le, H. T., Dunne, M. P., Campbell, M. A, Gatton, M. L., Nguyen, H. T. & 

Tran, N. T. (2017). Temporal patterns and predictors of bullying roles 
among adolescents in Vietnam: a school-based cohort study. Psychology, 
Health and Medicine, 22(1), 107-121. 

15. Molano, A. & Jones, S. M. (2018). Social centrality and aggressive behavior 
in the elementary school: Gender segregation, social structure, and 
psychological factors. Social Development, 27(2), 415-430. 

16. Musci, R. J, Bradshaw, C. P, Maher, B, Uhl, G. R, Kellam, S. G. & Ialongo, 
N. S. (2014). Reducing aggression and impulsivity through school-based 
prevention programs: a gene by intervention interaction. Prevention science, 
15(6), 831-40. 

17. Pepler, D. & Craig, W. (2014). Bullying Prevention and Intervention in the 
School Environment: Factsheets and Tools. Resource prepared for the 
Ontario Ministry of Education. 

18. Povedano, A., Cava, M. J., Monreal, M. C., Varela, R. & Musitu, G. (2015). 
Victimization, loneliness, overt and relational violence at the school from a 
gender perspective. International Journal of Clinical and Health 
Psychology, 15, 44-51. 

19. Reen, M. K. & Sharma, D. (2013). Aggression among Chandigarh high 
school students: To know the prevalence and level of aggression in terms of 
gender. International Journal of Child and Adolescent Health, 6(3), 267-
276. 

20. 

darbai, 3, 1-5. Salimi, N. et al (2019). Aggression and its predictors among 
elementary students. Journal of Injury and Violence Research, 11(2), 159
170. 

21. Shachar, K., Ronen-Rosenbaum, T., Rosenbaum, M., Orkibi, H. & Hamama, 
L. (2016). Reducing child aggression through sports intervention: The role 
of self-control skills and emotions. Children and Youth Services Review, 71, 
241-249. 



 
LASE Journal of Sport Science                                                 2019 Vol 10, No. 2, Page | 35 

t Education in Riga, Latvia 

22. Smith, P. K. (2016). Bullying: definition, types, causes, consequences and 
intervention. Social and Personality Psychology Compass, 10(9), 519-532. 

23. Shetgiri, S. (2013). Bullying and Victimization among Children. Advances in 
Pediatrics, 60(1), 33-51. 

24. Vega-Gea, E., Ortega-Ruiz, R.  (2016). Peer sexual harassment 
in adolescence: Dimensions of the sexual harassment survey in boys and 
girls. International Journal of Clinical and Health Psychology, 16, 47-57. 

25. Wood, L., Smith, J., Varjas, K.  Meyers, J. (2017). School personnel social 
support and nonsupport for bystanders of bullying: Exploring student 
perspectives, Journal of School Psychology, 61, 1-17. 

 
 
 

Submitted: May 2, 2019  
Accepted: December 20 , 2019


