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Abstract
The aim of the research is to reveal, on the basis of the diagnostic
study, the emotional experiences of adolescents (11-13 year-old) in sports in
relation to oneself and others. Research methods: analysis of relevant
scientific research, used by the author of emotions, a questionnaire, and
statistical analysis. For the establishment of the emotional level, the
author’s questionnaire of emotions was used which allowed to determine
the expression of emotional experiences of the participants of the research
and the stability of emotional experiences in relationship with oneself as
well as in relationships with other people (a friend, a teacher, a team, a
competitor). The most significant positive emotions (trust, joy, hope,
admiration, compassion) and the most significant negative (anger, shame,
fear, sadness, guilt) emotions were researched. Adolescents’ (11-13 years
old) were selected randomly from 8 schools of general education from
different parts of Lithuania. They were selected according to incidental
convenient selection method. There was a diagnostic research carried out.
The representative group consisted of 708 adolescents (11-13 years old).
The results of the research revealed that emotions are closely linked to the
moral values of fairness, generosity, responsibility, sensitivity, and revealed
the stability of positive emotions in adolescents’ relations with themselves
and other (friend, physical education teacher, teammates) people. A more
detailed analysis revealed that the negative emotions (shame, anger) are
even more linked than the positive (joy, admiration, trust).
Keywords: adolescents, situation in relation (to oneself and others),
emotional experiences in sport.
Introduction
Currently, the educational function of sport and its influence on a shift
of value system of a learner seems to receive an exclusive attention (Šukys,
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2001; Tilindienė, 2000). Thus, broader possibilities of sport activities are
ensured to influence not only physical development of a person, but also
health, value orientation by building knowledge, skills and competencies
related to such activity (Šukys, 2001). However, a significant role is played
by moral and material incentives for aroused behavior during competitive
sports. If during competition first of all such values as health, physical
development, moral culture, human communication are promoted, there is a
chance that athletes will pursue them (Malinauskas, 2008). On the other
hand, behavior sometimes demonstrated by current sport stars to the public
is not a behavior model of an honest and reputable person, who would
comply with ethic norms. Therefore, the beauty and essence of sports
competition is devalued (Stonkus, 2000).
Authors of Lithuania and other countries (Žukovska, Žukovski, 1998;
Stonkus, 2000; Puišienė, Smalinskaitė, 2000; Smalinskaitė, 2003;
Willimczik, 2002; Vidoni, 2005; Naul, 2010 and etc.) emphasize that
olympic development has a significant influence on development of
adolescents‘ human values, formation of moral values, perception of
positive honorable and respectable behavior. Therefore, it is not a
coincidence that researchers focus on such matter as an integral researching
of such phenomena gained a meaningful importance.
The research aim – to reveal, on the basis of the diagnostic study,
adolescents’ (11-13 years old) emotional experiences in sports in relation to
oneself and others.
Research procedure. For determination of emotional level the author’s
questionnaire of emotions was used, which allowed to determine the
expression of emotional experiences of the participants of the research and
the stability of emotional experiences in relationship with oneself as well as
in relationships with other people (a friend, a teacher, a team, a competitor).
The most significant positive emotions (trust, joy, hope, admiration,
compassion) and the most significant negative (anger, shame, fear, sadness,
guilt) emotions were researched. Adolescents (11-13 years old) were
selected randomly from 8 schools of general education from different parts
of Lithuania and from different towns in size: Vilnius, Klaipeda, Plunge,
Telsiai, Raseiniai, Sakiai, and Vidukle. They were selected according to
incidental convenient selection method. There was a diagnostic research
carried out. The representative group consisted of 708 adolescents. (11-13
years old): 11 years old – 49.6% (n=351), 12-13 years old – 50.4% (n=357).
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Material and methods
Research methods: analysis of relevant scientific research, used by the
author of emotions, a questionnaire, statistical analysis. For determination of
emotional level the author’s questionnaire of emotions was used, which
allowed to determine the expression of emotional experiences of the
participants of the research and the stability of emotional experiences in
relationship with oneself as well as in relationships with other people (a
friend, a teacher, a team, a competitor). Emotional level the author’s account
of emotions has been used, that allowed to determine the expression of
emotional experiences of the participants of the research and the stability of
emotional experiences in relationship with oneself as well as in relationships
with other people (a friend, a teacher, a team, a competitor). The most
significant positive emotions (trust, joy, hope, admiration, compassion) and
the most significant negative emotions (anger, shame, fear, sadness, guilt)
have been chosen according to V. Aramavičiūtė (2005) and D. Verbylaitė
(2006).
A total number of known ten factors influence expression and
frequency of adolescents’ emotional experience, which explain a data
dispersion of 69.0 %. The calculated value of the KMO measure 0.656,
Bartlett's test of sphericity χ2=2558.739, when p < 0.000 attests suitability of
data. Factorial analysis revealed that all of the emotional experiences carry a
sufficient factorial weight and are significant. Excluded ten factors
categorize ten different emotions into ten groups. Such factors disclose
expression of different emotions in relation to oneself and others (friend,
teacher of physical education, teammates, and competitor).
Data analysis. The data of the research was processed with SPSS
(Statistical Package for the Social Science) software, version 19.0.
Pearson’s linear correlation coefficient (r) between separate variables
applied in determination of statistically significant connections between the
variables and the strength of the connections. Student’s t–criterion applied
in verifying the hypothesis in case of more than two separate variables. The
method of single–factor dispersion analysis of interferential statistics
(ANOVA). Which reveal the view of the participants of the research on
moral decisions in sporting activities (Cronbach’s Alpha coefficient =
0.853) and the sections of questions related to demography.
Results
When studying the emotional level, attention was focused on stability
of occurrence of the emotional experiences and it was attempted to analyze
what emotions are dominant in relationship to oneself and to other people
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(friend, teacher, team, competitor). Following positive and negative
emotions emphasized by V. Aramavičiūtė (2005) and D. Verbylaitė (2006),
the following most significant positive emotions (trust, joy, hope,
admiration, compassion) and the most significant negative emotions (anger,
shame, fear, sadness, guilt) have been chosen as a measure.
Analysis of the research results allows concluding that adolescents
express positive emotions more often than negative in relation to one. It has
been disclosed that more than half developed a self-trust when engaged in
sports, less than half hope to become a good athlete, a slightly more than a
third feel joy because of their active life. It has been noted that it is a rare
case that respondents experience sadness – 52.3 %, if they fail to succeed in
sports, a sense of shame – 44.4 %, when they are late for physical education
classes, anger – 39.2 % if other pupils disturb them during the class.
However, 42.9 % of the respondents admit their fault during a competition
as they often feel a sense of guilt, while others – 34.9 % feel compassion in
relation to oneself in cases of improper behavior. Based on A. Adler (1969)
and E. Erikson (1968), pursuit to experience positive emotions and avoid
negative (guilt, fear) is the leading motive stimulating a person to behave
positively.
It has been identified that positive emotions more often than negative
are dominant in adolescents‘relationships with a friend. It is significant to
note that joy is experienced more often in relation to a friend (60.3 %) than
in a relation towards oneself – 38.1 %. It is worth mentioning that a majority
of respondents (70.6 %) rarely feel a sense of fear in relation towards a
friend, other 69.0 % of pupils do not feel shame when communicating with
a friend who does not make any effort and lacks activeness in sports and
more than half of respondents do not accuse a friend even though he played
improperly and less than half of pupils do not feel anger. It is also important
to emphasize that 40.6 % of adolescents express sadness in relation towards
a friend more often than towards oneself (22.3 %) when fail to succeed in
sports. It was revealed that the respondents tend to express joy, admiration,
and trust in relation to a friend more often rather than feel anger, fear, shame
or guilt towards him.
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The research took an interest in analyzing emotions dominant in
relation to a physical education teacher (Tab. 1).
Table 1
Frequency of adolescents’ emotional experiences developed in relation to
a physical education teacher
In relation to physical education teacher

Often Seldom Rarely
Developed emotions (%)

1. Trust in physical education teacher
2. Joy towards physical education teacher when his/her coached
team wins the game
3. Hope for a friendliness of a physical education teacher
4. Admire physical education teacher‘s competencies,
achievements in sports, devotion to work
5. Compassion for physical education teacher if he (she) is in
distress
6. Anger towards physical education teacher after losing a game
7. A sense of shame towards physical education teacher if his team
loses the weaker competitors
8. Sense of fear regarding strictness of a physical education
teacher
9. Sadness in cases the physical education teacher promises to
supply special sportswear, but fails to comply with his promise
10. Accusation towards physical education teacher if he is late for a
class

59.5
61.9

25.4
23.0

15.1
15.1

67.5
76.2

18.3
13.5

14.2
10.3

71.4

16.7

11.9

19.8
30.2

19.8
32.5

60.4
37.3

16.7

13.5

69.8

28.6

34.1

37.3

17.5

24.6

57.9

Summarized results of the study reveal that positive emotions more
often than negative ones are dominant in relation to a physical education
teacher and such is shown significantly more often compared to relations
with a friend or oneself. Hence, often the majority (76.2 %) of respondents
admire a teacher‘s competencies and devotion to work, 71.4 % of
respondents feel compassion for their physical education teacher, as a
person, in case of misfortune, 67.5 % of respondents hope for his
friendliness, 61.9 % respondents feel joy for the victory of his team and 59.5
% of pupils feel trust towards physical education teacher. Moreover, such
emotions as fear – 69.8 % and anger – 60.4 % are rarely dominant in such
relationships.
Positive emotions often expressed by pupils reveal a positive influence
towards relationships with a physical education teacher.
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Positive and negative emotional experiences, shown in relationships
with team members are analyzed (Tab. 2).
Table 2
Frequency of adolescents’ emotional experiences developed in relation to
team members
In relation to team members

Often

Seldom

Rarely

61.1

21.4

17.5

77.8

16.7

5.5

72.2
57.1

22.2
35.7

5.6
7.2

9.5
12.8
18.3

14.3
31.7
29.4

76.2
55.5
52.3

35.4
20.6

29.2
27.8

35.4
51.6

59.5

25.4

15.1

Developed emotions (%)
1. Trust in team members when playing basketball,
dodge ball and other games
2. Joy when winning the game together with the team
members
3. Hope for a victory during a game
4. Admiration of personal characteristics of team
members
5. Compassion due to a chosen team to play with
6. Anger towards team members after losing the game
7. Sense of shame after a weaker team won against your
team
8. Sense of fear when competing with a strong team
9. Sadness when having no special and exclusive
sportswear for the entire team
10. Sense of guilt after a lost game

Obtained results reveal that very often emotional experiences dominant in a
relation to team members for the majority of adolescents are very positive.
This shows that a majority (77.8 %) of research participants feel joy
pertaining to a victory together with the rest of team members, have a sense
of hope – 72.2% and trust – 61.1% in playing and success of team members
during a game. Very rarely the respondents experience anger, expressed
towards team members because of a lost game – 55.5%, shame having lost
to a weaker team – 52.3%, sadness if a team was not supplied with special
outfits – 51.6 % of the respondents. Based on the facts specified above,
adolescents’ relation to team members is positive and optimistic more often
– such is witnessed by the adolescents’ choice of emotions.
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Having analyzed the adolescents’ emotional experiences evoked in
relation to a competitor, their frequency is presented as follows (Tab. 3).
Table 3
Frequency of adolescents’ emotional experiences developed in relation to
a competitor
In relation to a competitor

Often Seldom Rarely
Developed emotions (%)

1. Trust in competitor’s fair and honest game
2. Joy after a lost game by the competitors’ team
3. Hope for a lost game by the competitors’ team
4. Admiration of a competitor demonstrating sport related
excellence, following the rules and easily achieving victories.
5. Compassion for a competitor in case of injury during a game
6. Anger towards the competitor playing unfair, not following
the rules and acting aggressively
7. Sense of shame against the competitors having lost the game
8. Sense of fear against a strong competitor
9. Sadness when the competitors’ team wins the game
10. Accusations towards the competitors winning the game
unfairly

59.5
25.4
32.0
50.8

25.4
37.3
30.7
26.2

15.1
37.3
37.3
23.0

61.1
64.3

27.0
19.8

11.9
15.9

19.0
19.0
19.0
49.2

29.4
39.3
21.5
34.9

51.6
41.7
59.5
15.9

Having summarized the study results it is possible to conclude that
more than half (64.3 %) of the respondents often feel anger and accuse
(49.2 %) competitors, who do not follow the rules, behave aggressively and
win the game by playing unfair. On the other hand, 59.5 % of adolescents
often trust the competitor’s honesty and fair game and, in cases the
competitor is able to show his sport related excellence plays fairly and is
able to achieve a victory, then such is admired even by 50.8% of
respondents. Other emotions: sadness (59.5%), shame (51.6%), fear (41.7%)
in relation to a competitor are expressed rarely. Moreover, the results show
that 61.1% of research participants feel sympathy towards a competitor in
case of an injury and only 25.4% would feel joy in case the competitor’s
team loses the game. It was observed that emotional experiences of
teenagers, dominant in relation to a competitor, are often positive and
conform to the selection of moral values.
Analysis of adolescents’ emotional experiences based on gender and
physical activeness (engaged or not engaged in sports) revealed even though
slight, but still statistically significant differences. Only the factor of age (of
fifth; sixth class) did not have a significant influence on stability of
emotional experiences.
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It was revealed that boys in relationship to oneself more often than girls
feel self-trust (t=2.077, p<0.041) when engaged in sports and have hope
(t=2.106, p<0.037) to become good athletes. Adolescents often feel joy in
respect to their active life (t=3.035, p<0.003) and admiration (t=3.182,
p<0.002) for sport related achievements.
According to E. Martišauskienė (2004), peers comprise a meaningful
part of a social environment and are of a significant relevance during the
adolescence. It is likely that during the period of adolescence friends and
well maintained relationships to them are of a great significance, therefore
positive emotions were dominant more often in relation to a friend.
Relationships with a friend reveal that boys being engaged in sports often
trust a friend (t=3.402, p<0.001) during a game. Girls rarely feel ashamed to
communicate with a friend who does not make any effort and is not very
physically active in sports (t=2.125, p<0.033), but they often feel sad when
a friend fails to succeed in sports (t=2.321, p=0.022) and compassion
(t=2.121, p<0.036) when being shouted at by the coach. Results obtained
from analysis of relationships with the physical education teacher revealed
that adolescents engaged in sports often together with the physical education
teacher feel joy (t=2.765, p<0.007), when a team coached by him wins the
game and admire his competencies and achievements in sports (t=4.298,
p<0.000). Even though it is a rare case, however, boys express anger
(t=2.241, p <0.027) towards physical education teacher if they lose a game.
Results of relationships with team members represent that adolescents
engaged in sports often feel joy (t=2.354, p<0.020) together with other team
members, when they win the match and hope (t=2.694, p<0.007), if this
game was not successful to succeed in others. It was revealed that girls
express a sense of guilt more often (t=2.578, p<0.009) compared to boys,
when their team loses the game. Relationships to a competitor revealed that
adolescents engaged in sports often admire a competitor who demonstrates
excellence in sports, does not violate rules of the game and succeeds in it
(t=2.054, p<0.042), but quite often express anger towards the competitor
who does not play fair or is aggressive. Boys more often than girls blame
(t=2.127, p<0.035) the competitors who win the game by playing unfair.
Statistical analysis of the study results allows distinguishing links between
emotional experiences, expressed in relation to oneself and other people.
Data analysis reveals which emotions correlate with positive and negative
emotions.
Quite a number of correlations were established being dominant in
relation to oneself and other (friend, physical education teacher, team
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member, competitor) people, however, presents only the strongest and
statistically significant correlations.
Correlation with positive emotions: joy, admiration, trust and negative:
sadness, anger, shame, blame and often a fear. Considering the positive
emotions, a strong correlations were identified between admiration of a
friend’s achievements in sports and joy because of friend’s won game
(r=0.564, p<0.000), between admiration of personal features of the team and
trust in competitor’s fair fame (r=0.545, p<0.000). A correlation was also
noticed between the adolescents’ joy, admiration, and trust, expressed in
relation towards a friend, team members and a competitor. Such allows
presuming that adolescents tend to be open to emotional experiences.
Therefore, positive emotions in relation to a friend as well as other have
influence on one another thus creating emotional stability of a person.
Data of the study results reveal several observed correlations between a
sense of shame when a team loses the game and fear for the teacher’s strict
behavior (r=0.596, p<0.000), between shame, when a weaker team wins the
game and anger, expressed towards team members after losing the game
(r=0.583, p<0.000), between sadness, being fairly unsuccessful in sports and
a fear to lose the game (r=0.568, p<0.000). The strongest correlation was
observed between a fear against a strong competitor and fear to compete
with a strong team (r=0.671, p<0.000). As the data reveals there are more
correlations between negative emotions compared to positive ones, being
dominant more often in relation to a team and a competitor. Fairly strong
correlations are dominant between adolescents’ fear, shame, anger shown in
relation to oneself and other people. Fear and anger in relation to oneself
and others also influence each other.
According to theories of psychologists (Freud, 1962, Erikson, 1968,
Adler, 1969), fear is the greatest obstacle for positive experience as it can
have influence on development of values. Therefore, experiences of fear,
shame and anger should be considered as factors often accompanying life of
the research participants.
Discussion
Different emotions make a different impact on an individual. The
impact of emotions primarily depend on the things and phenomena of the
surrounding world that cause them, on their significance for an individual,
and on his needs they meet. Moreover, not all the experienced emotions are
equally atractive to an individual and important or pleasant for him
(Aramavičiūtė, 2005, p. 192).
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Scientific research which at least partly deals with emotional
experiences can be divided into several trends: first, those are studies that
analyze emotional experiences of adolescents (Martišauskienė, 2004), senior
scholchildren (Aramavičiūtė, 2005), and students (Verbylaitė, 2006) in
general, unrelated to sport. They discuss the trends and stability of
emotional experiences. Second, those are studies in Lithuania and abroad
that analyze the emotional states of athlets and their stability (Jasiūnas,
Bagočiūnas, 1994; Malinauskas, 2001; Smalinskaitė, 2003; Jones, 2003;
Malinauskas, Skučas, 2004; Ručinskaitė, 2008, Chow et al., 2009; Maxwell,
Visek, 2009; Özakatar, Sanal, 2011; Šniras, 2012). However, there is a
shortage of scientific studies on the emotional experiences of adolescents
who go or do not go in for sports in the relationships with oneselves and
others. Therefore, an original methodology of empirical research was
applied. It was based on the theory of existential philosophy which treats a
human being as individual, constantly developing, and rich in emotional
experiences, able to perceive their existence, to make decisions, and to be
responsible for their actions. The significance of emotional experiences was
especially emphasized (Heidegger, 1975; Sartre, 1996; Jaspers, 1998;
Kierkegaard, 2002). In the development of a theoretical-empirical model of
the expression of moral values, the said theory became integral part of the
perception of the meaning of moral values which implied emotional
experiences of schoolchildren and their stability.
Given all that, the research sought to analyze emotional experiences of
adolescents in sport, i.e. to determine which positive or negative emotions
were experienced most frequently. The principal assessment criterion was
the frequency of emotional experiences in sport in relationships with oneself
and other people.
In our diagnostic research, the expression of emotional experiences
revealed that boys going in for sports frequently trusted their friend in a
game, enjoyed their sport life, and admired their sport achievements. Similar
results were obtained in V. Aramavičiūte‘s (2005) research in senior
schoolchildren. As determined, the sources of postive emotions manifested
themselves in relationships with other people: admiration (60.0% ) and
oneself: hope (61.4%). In that way, senior schoolchildren expressed trust in
themeselves and others and belief in their own and other people‘s
achievements . As disclosed by I. Smalinskaite (2003) research outcomes,
most of the 14-15-year-old boys (74.0% (p<0.007) and girls (60%) mostly
admired emotions in sport competitions. However, the author did not
analyze in detail whether the positive (joy, admiration, trust) or the negative
(anger, fear, shame, or sadness) emotions predominated in sports.
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In our research, the adolescents experienced positive emotions (joy,
admiration, trust) more frequently, however, the correlations of the research
outcomes revealed the abundance of negative emotions (fear, shame, anger,
and sadness), e.g. fear of a strong competitor or fear of competing with a
strong team (r=0.671), the feeling of shame after the loss of the team and
fear of teacher‘s strictness (r=0.596), shame after the victory of a weaker
team and anger with the members of the team after the loss (r=0.583). The
relations with a rival especially revealed that the boys that went in for sports
more frequently expressed their anger with a rival (t=2.127, p<0,035) than
girls. Š. Šniras‘ (2012) research outcomes from the viewpoint of gender
proved that the boys who played football were more frequently
characterized by anger, revenge, and dissatisfaction with themselves and
others, even though the outcomes of the feeling of guilt did not differ in
statistical reliability (p>0.05). After the analysis of the indices of
agressiveness of football players at different ages, the said author
determined that 17-18 year-old young men more frequently expressed anger,
shouting, and threats during the game than younger (15-16–year-old)
football players (t=2.32, p<0.05).
The obtained research data do not refute the necessity of paying greater
attention to the emotional experiences of schoolchildren in sports not only in
relationships with themselves, but also in relationships with other people
(peers, teacher of physical education, members of the team, or competitors)
in the process of education. Moreover, the continuation of research in the
subject would be useful, by focussing not only on the emotional experiences
in sports, but also on the adolescents‘ justification of their positive and
negative emotions. The answer to the question can only be found by means
of new research.
Conclusions
The obtained research data revealed the stability of
adolescents‘emotional experiences in sport that manifested themselves in
the relationship with themselves and other people. As determined in the case
of 11 to 13-year-old adolescents, in relationships with themselves, more
than 50% trusted themselves in sport; often experienced joy in relationships
with a friend when doing sports (60,3% ); in relationships with teacher of
physical education, 76,2% of the respondents admired his abilities and
devotion to work; in relationships with the team members, 77,8% were able
to enjoy their common victory in sport competitions; and 61,1% trusted the
game of their team members and their success in the competition. The
outcomes proved that emotions were closely related to such moral values in
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sport as fair play, sport chivalry, and responsibility, as demonstrated by the
recognition of the said values at the age of adolescence
A strong relation has been established between positive and negative
emotional experiences, being dominant in relation to oneself and others
(friend, physical education teacher, team members, competitor). Upon
conducting a more detailed analysis it was revealed that negative emotions
(fear, shame, anger, sadness) are more linked compared to positive (joy,
admiration, confidence). Such results confirmed that sometimes anger is felt
towards team members due to the loss of the game– 55.5 per cent, shame –
due to the loss to a weaker team – 52.3 per cent. Such frequent experiences
of fear, shame and anger by the adolescents might have negative influence
on their emotional instability.
References
1. Adler, A. (1969). The science of Living. New York: Anchor Books.
2. Aramavičiūtė, V. (2005). Education and spiritual maturity of personality.
Vilnius: Gimtasis žodis. [in Lithuania]
3. Chow, M. G., Murray, K. E., Feltz, D. L. (2009). Individual, team, and coach
predictors of players’ likelihood to aggress in youth soccer. Journal of Sport
and Exercise Psychology, 31, 425-443.
4. Erikson, E. (1968). Identity: Youth and Crisis. New York: W. W. Norton.
5. Freud, S. (1962). Civilization and Its Discontents. New York: W. W. Norton.
6. Heidegger, M. (1975). The Basic Problems of Phenomenology. Indiana
University
Press.
Retrieved
January
28,
2006,
from
http://www.marxists.org/reference/subject/philosophy/index.htm
7. Jasiūnas, V., Bagočiūnas, S. (1994). Principal Indices of Sportsman‘s
Psychological State. Pedagogical and Psychological Preparation of High
Class Athletes for Competitions: lecture notes. Vilnius: LTOK. [in Lithuania]
8. Jaspers, K. (1998). Intro to Philosophy. Vilnius: Pradai. [in Lithuania]
9. Jones, M. V. (2003). Controlling Emotions in Sport. The sport psychologist.
Champaign: Human Kinetics.
10. Kierkegaard, S. (2002). Fear and Trembling. Vilnius: Aidai. [in Lithuania]
11. Killen, P., De Beer, J. (1999). The Art of Theological Reflection. New York:
Crossroad.
12. Malinauskas, R. (2001). Peculiarities of emotional states of athlets in cyclic
sports. International Journal of Sport Psychology, 34, 4, 289-298.
13. Malinauskas, R., Skučas T. (2004). Characteristics of Pre-Competition States
of Advanced Table Tennis Players. Physical Education and Sport Higher
Education: a national scientific-methodological conference: a collection of
articles, (pp. 69-74). Kaunas College. [in Lithuania]
14. Malinauskas, R. (2008). Values of sporting students of Lithuanian Academy
of Physical education. Sport Science, 3(53), 31-35. [in Lithuania]

28| Budreikaitė: EMOTIONAL EXPERIENCES OF ...
15. Martišauskienė, E. (2004). Adolescent Spirituality as a pedagogical
phenomenon. Vilnius: Vilnius Pedagogical University Press. [in Lithuania]
16. Maxwell, J. P., Visek, A. J. (2009). Unsanctioned postile aggression in rugby
union: relationships among aggressiveness, anger, athletic identity, and
professionalization. Aggressive Behavior, 35, 237-243.
17. Naul, R. (2010). Olympic education. U.K. Oxford: Meyer & Meyer.
18. Özakatar, E. K., Sanal, M. (2011). The investigation of stress and aggression
levels in h earing - impaired sportsmen aged between 18–28 years old. Series
Physical Education and Sport Science, Movement and Health, 11(2), 166-171.
19. Puišienė, E., Smalinskaitė, I. (2000). Pupils' knowledge of Fair Play - the
motive of culture to shape behavior. Sports Science, 4(22), 25-31. [in
Lithuania]
20. Ručinskaitė, A. (2008). Pre-Competition Emotions of Greek-Roman Wrestlers
and Boxers. Master‘s final thesis of Lithuanian physical education academy.
Kaunas. [in Lithuania]
21. Sartre, L. P. (1996). Existencialism and Humanism. Ozmon, H. A., Craver, S.
M. Philosophical Foundations of Education. Vilnius: Leidybos centras. [in
Lithuania]
22. Smalinskaitė, I. (2003). Pupils Olympic Education as a pedagogical system.
Doctoral Thesis, Vilnius Pedagogical University. Vilnius. [in Lithuania]
23. Šniras, Š. (2012). Peculiarities of aggression phenomenon among football
players of football sport schools. Sport Science, 2(68), 28–33. [in Lithuania]
24. Stonkus, S. (2000). Olympic sport. Olympia and the Olympics. Kaunas: Light,
p. 11–14. [in Lithuania]
25. Šukys, S. (2001). Sports activities as an adolescent value orientations,
personality traits and social behavior forming factor. Doctoral Thesis of
Lithuanian physical education academy. Kaunas. [in Lithuania]
26. Tilindienė, I. (2000). Sports activities as an adolescent's relationship with selfformation condition. Doctoral Thesis of Lithuanian physical education
academy. Kaunas. [in Lithuania]
27. Verbylaitė, D. (2006). Spirituality and education opportunities at the
University. Šiauliai: Šiauliai University Press. [in Lithuania]
28. Vidoni, C. (2005). The effects of fair play instruction on 8th – grade Physical
Education students. Doctoral Thesis of The Ohio State University. USA.
29. Willimczik, K. (2002). Olympische Pädagogik – Zwischen theoretischer
Vergessenheit und praktischer Anerkennung. Sportunterricht, 51, S. 3–8.
30. Žukowska, Z., Žukowski, R. (1998). Universal Olympic values education
alternative education programs. Sports Science, 4(13), 13–16. [in Lithuania]

Submitted: April 17, 2013
Accepted: June 3, 2013

