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Abstract
For several years, sport coach education has meant the development
of specific training programs and subsequent certifications. Given the
phenomena of globalization and advances in technology, it is now easy to
gain access to a vast amount of information that is constantly being
updated. This has a significant impact on education in general, including
the sporting world. In this article, we present, using the literature, coach
education and development as a lifelong learning journey, and we highlight
who are the key people to help/support coaches in their learning journey.
Then we focus on a new actor; a coach of coaches we call the ‘Personal
Learning Coach’. By using a narrative coaching approach, we argue that
personal learning coaches can offer the sport coaches a safe and
demanding environment for a co-creation of knowledge. We conclude the
article by presenting a case study in which we describe the coaching
conversations between a high-performance tennis coach and his personal
learning coach over a period of six months.
Keywords: Sport Coaching; Learning; Coach development
Introduction
It is well recognised that learning is a very complex process that
cannot be explained by only one theory (Illeris, 2009; Jarvis, 2006).
Similarly, the complexity of sport coaching continues to permeate the
literature, and the growing supporting cast within the high-performance
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coaches’ (HPC) environment is an indicator of the need for many different
sport specialists to help the HPCs navigate this complex landscape
(Buchheit, 2016; Cushion, Armour, & Jones, 2006; Keogh, 2011). From
these perspectives, it can be extrapolated that learning how to coach,
specifically for HPCs, cannot be limited to the usual formal sport coach
education programs (He, Trudel, & Culver, 2018), but should instead be
seen as a lifelong learning journey (Trudel, Culver, & Richard, 2016; Van
Mullem & Dahlin, 2017; Watts & Cushion, 2017). This journey is
idiosyncratic given that learning is an individual process that occurs in a
multitude of social contexts (Werthner & Trudel, 2009) and is often guided
by different significant others. These social contexts and the elements
surrounding all aspects of life are now being influenced by the constant and
rapidly changing world around us (Watkins, 2016); therefore people are
“increasingly confronted with the question of how to manage differences in
perceptions” (Stelter, 2014a, p. 15). In this hyper-complex society, personal
coaching such as life coaching, team coaching, career coaching and so on
(Cox, Bachkirova, & Clutterbuck, 2010) has the potential to create a
learning environment where clients have access to a safe space to reflect on
what they do, which in turn provides them with an intriguing opportunity to
advance their learning and development (Cox, 2013; Stelter, 2014a).
Although personal coaching has gained in popularity in many sectors, such
as business, health, and education (Cox et al., 2010; Law, 2013), we will
argue that it has not yet found a foothold in the context of sport and more
specifically with sport coaching (Stelter, 2014b).
The goals of this article are to describe the main characteristics of a
specific type of personal coaching (narrative coaching) and then to present
its application in the case study of a tennis HPC. The article is divided into
three main sections. First, we will provide an overview of the main learning
episodes of sport coaches’ development and the roles played by different
people to support and facilitate their learning. This will culminate with the
presentation of a new actor, the ‘Personal Learning Coach’ (PLC). Second,
we will present key principles and characteristics of narrative coaching, a
relatively new personal coaching approach which to our knowledge has
been used in only one study in the sport context (Stelter, 2014b). Third, we
will provide some parts of the coaching conversations the PLC and the HPC
had over a period of 23 weeks to illustrate the type of interactions afforded
through narrative coaching.
Sport Coaches’ Development: A Lifelong Learning Journey
In Figure 1, we present our attempt to map the main components of
coaches’ lifelong learning journeys, including the different people that
might influence the quality of one’s journey by facilitating learning. Like a
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map, it does not attempt to provide an exact reference for the landscape and
all its specificities within the territory illustrated; we recognise that more
nuances and details could be added. Also, as much as we have tried to
enhance the design and visual presentation of the map to simplify it and
increase its clarity for the readers, the truth is the learning journey to and
through coaching is messy and does not always fit nicely into well-justified
boxes of coherent ideas and concepts (Cushion et al., 2006).

Figure 1. Sport coaches’ development journey

As presented on the map, several groups of significant people facilitate the
learning journey, including family, significant others, coach developers,
mentors, and personal learning coaches. To help understand when and how
these people can best contribute to the learning journey, you can see the map
is divided into two broad periods: pre-coaching career and coaching career.
Within pre-coaching career, researchers have found that life experiences
within the family (i.e., primary socialisation) allow for the development of
key values that will influence the coaches’ coaching approaches (Callary,
Werthner, & Trudel, 2011a; Duarte & Culver, 2014). Next, experiences
outside of the family (i.e., secondary socialisation), and particularly
experiences as an athlete, will also influence how coaches will coach.
Within the first year of coaching in particular, it has been shown that
coaches will try to either model or avoid replicating the behaviours of
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significant others such as parents, teachers, and coaches (Fraser-Thomas,
Côté, & Deakin, 2005; Harwood & Knight, 2009; Rynne & Mallett, 2014).
The transition from pre-coaching to coaching can be planned or
unplanned (Barker-Ruchti, Lindgren, Hofmann, Sinning, & Shelton, 2015),
and contrary to many other professions, coaches will often be already
coaching when asked or required to complete a coach education program
(Trudel et al., 2016). For Tsang (2013, p. 33): “Whereas a lot of learning
takes place in everyday life without deliberate instruction, training, or
coaching, very often individuals need a more systematically designed
program of learning in order to meet their specific needs”. The attempt to
make coaching a profession has given more importance to coach education
programs and the certifications (Duffy et al., 2011) needed to be allowed to
coach. Because these programs are developed by a group of specialists and
then implemented, they can be called the pre-set training programs (Tsang,
2013) and divided into two types. The pre-packaged programs are designed
on the assumption that all coaches at a specific coaching level (e.g.,
recreational, developmental, elite/high-performance) have the same needs
(Trudel & Gilbert 2006). With these large-scale coach education programs,
coaches are expected to learn the basic elements of the best coaching
practices – there is no need to reinvent the wheel. If the number of coaches
to train is not too high, a formal mentoring process might be offered
(Callary, Werthner, & Trudel, 2011b; Koh, Bloom, Fairhurst, Paiement, &
Kee, 2014). Alternatively, rather than focusing on the training of all
coaches, pre-planned programs are generally composed of modules
delivered to a specific group of coaches about specific coaching topics given
identified or suspected gaps between the coaches’ actual competencies and
those of ‘ideal coaches’.
In an effort to maximise the quality of these pre-set training
programs, we have seen in the last decade numerous attempts to better
define the role and develop training programs for those who design, deliver,
and assess coaches’ competencies/knowledge in these programs – often
called coach developers or coach educators (e.g., Abraham, Collins,
Morgan, & Muir, 2009; Nippon Coach Developer Academy,
NCDA/International Council for Coaching Excellence; North, 2010;
Werthner, Culver, & Trudel, 2012; see also International Sport Coaching
Journal, 2015, 2(3)). In this area of the map, coach developers play a
significant role in facilitating the learning journey of coaches.
Given the impact of globalization and new technology on the
production and accessibility of information (Hawkins & Smith, 2013; Trede
& McEwen, 2016), the certifications achieved by coaches following the
completion of pre-set programs attest only to coaches’ competencies at a
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specific moment in the past (Rodrigue, He, & Trudel, 2016). The answer to
‘What’s next after the pre-set programs?’ will depend on the coaches’
initiative to take charge of their own development which will be influenced
by many factors, such as coaching level (i.e., recreational, developmental,
and elite, Trudel & Gilbert, 2006), coaching environment (i.e.,
administration’s support, Rocchi & Pelletier, 2017; Rynne, Mallett, &
Tinning, 2010), and the coaches’ biography (i.e., previous experience,
approach to learning, motivation, aspiration, etc., Allen & Shaw, 2013;
Trudel et al., 2016).
At the end of the 20th century and the beginning of the 21st century,
expertise in coaching was a key concept in the high-performance sport
system. Searching out what expert coaches knew and/or were doing was a
primary strategy to get the material to structure and design sport coaches’
education programs (e.g., Abraham, Collins, & Martindale, 2006; Cooper &
Allen, 2017; Ford, Coughlan, & Williams, 2009; Leite, Coelho, & Sampaio,
2011). Unfortunately, it is not easy to define an ‘expert coach’ (Lemyre,
Trudel, & Durand-Bush, 2007; Nash, Martindale, Collins, & Martindale,
2012) given that coaching expertise involves a process of becoming without
a clear learning path (Lara-Bercial & Mallett, 2016). However, it can be said
that early in this process coaches will often benefit from a person with
coaching experience who they can contact when they need advice
(Stephenson, & Jowett, 2009; Young, 2013). There is not a clear definition
of mentoring in the literature (Haggard, Dougherty, Turban, & Wilbanks,
2011) and much less within the context of sport (Jones, Harris, & Miles,
2009). In a recent publication on mentoring for sport coaches Bloom (2013,
p. 477) offered a definition that we believe reflects very well how most
actors in the sport system would define a mentoring process:
Most experts would agree that mentoring involves a non-familial and
non-romantic relationship between an experienced person and a less
experienced person in their field, where the former has more
influence and is conscious of it. It involves a relationship between a
mentor and his/her protégé where the former has a direct influence in
the development of the latter and personally commits his/her time for
the other’s personal growth and development.
Mentoring programs can be formal or informal, but the latter seems
to be more frequent and provides better results as it relates to coach learning
(White, Schempp, McCullick, Berger, & Elliott, 2017), that is if the
mentoring process does not simply reinforce common sport knowledge
(Olsson, Cruickshank, & Collins, 2017). Later in their careers, expert
coaches might play the role of mentor which if it is done right can
contribute to their own learning (Brasil, Ramos, Milistetd, Culver, &

LASE Journal of Sport Science

2018 Vol 9, No. 1, Page | 11

Nascimento, 2017; Cushion, Armour, & Jones, 2003; Fairhurst, Bloom, &
Harvey, 2017).
In many sport organizations, there is an expectation that their HPC(s)
will possess and model what is considered at time to be ‘best coaching
practices’. Moreover, “debriefing after the Games or other major
championships and then planning for the next edition are a primary
responsibility of national athletics federations and their personnel,
particularly the Chief Coach or Performance Director” (Dick, 2012, p. 25).
Often working in an ‘urgency of winning’ climate (Mallett, Rossi, Rynne, &
Tinning, 2016), coaches have to perform or at least demonstrate they know
‘the’ best way to coach. Furthermore, in such a highly competitive
environment, HPCs might feel alone (Olusoga, Butt, Hays, & Maynard,
2009), which can increase the tendency to become an independent learner in
their pursuit of expertise resulting in them looking for or stealing
information that matches their coaching approach (Stoszkowski & Collins,
2014) while showing resistance to share what they know (Collins, Abraham,
& Collins, 2012; Mallett et al., 2016).
The concept of expert/expertise has recently been challenged by
different authors: “While expertise is an important aspect of excellence in
any creative discipline, one risk of being a seasoned pro is that we become
so entrenched in our own point of view that we have trouble seeing other
solutions” (Kaufman & Gregoire, 2015, p. 95); “However, expertise implies
a kind of rigidity. If your cup is full, it cannot accept more water” (Hoque,
2014, p. 7); “Although you don’t realize it, limiting personal biases are
likely to influence your approach. Because you tend to assume that your
judgments are correct, you’re not likely to test your views against objective
data or differing viewpoints” (Joiner & Josephs, 2007, p. 45); “Individual
expertise did not distinguish people as high performers. What distinguished
high performers were larger and more diversified personal networks.” (Hart,
2014, p. 28). To be clear, the point here is not to say that expert coaches and
mentors should be avoided. Their reservoir of knowledge is essential for
good decision-making and to provide advice when supporting others (Nash
& Sproule, 2009). However, in a world characterised by ever-increasing
volatility, uncertainty, complexity, and ambiguity (VUCA; Kegan & Lahey,
2016; Watkins, 2016), “we no longer have access to knowledge that offers
immediate answers to the challenges we are facing…It has become difficult
to offer firm directions for actions and decision-making” (Stelter, 2014a, p.
3). Thus, to be a successful HPC, coaches must have/develop a mindset
characterised by openness to diversity and flexibility (Trudel, Gilbert, &
Rodrigue, 2016). In brief, they should move along a continuum from ‘lessexpert’ to ‘more-expert’ (Schempp & McCullick, 2010; Turner, Nelson, &
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Potrac, 2012). To do so, we argue that a special learning environment must
be developed – an environment where coaches will not be told what they
should do (pre-set programs) or guided by knowledgeable experts telling
them the right direction (formal/informal mentoring) for performance (i.e.,
learning just in case, Collins et al., 1997). Instead, the coaches should enjoy
a safe and challenging environment where they have the latitude to learn
how to be better in their actual coaching environment (i.e., learning just in
time). This environment should be a response to “a need for more critically
transformative learning environments that challenge coaches’ long-held
beliefs and unpacks coaches’ taken-for-granted assumptions” (Townsend &
Cushion, 2017, p. 542).
For Trede and McEwen (2016), deliberate professionals/practitioners
“are continuous learners who question their own assumptions and beliefs,
they are also curious of other’s beliefs and work towards finding common
ground and shared understanding.” (p.8), and they “aspire to learning more
than mastering measurable knowledge and skills; they also aspire to
acquiring the means to support their need for perspective, value and
meaning-making through a lifelong journey of learning and change” (p.9).
As deliberate professional practitioners, coaches will recognise that there are
many ways to coach and their actual approach is but one of them and can be
improved. Thus, coaches will tend to focus on learning and will recognise
the importance of being an interdependent learner by interacting with others
to receive and share information (Kegan & Lahey, 2016; Rynne & Mallett,
2014). To fulfill their need to self-develop, coaches will deliberately interact
with different people to co-create knowledge, which implies an extended
network: “…,within a multiple mentor approach, mentors recommended
that mentees use a variety of mentors, including cross-sports and non-sport
mentors” (Sawiuk, Taylor, & Groom, 2017, p. 403). However, “despite the
acknowledged utility of learning from others, all coaches reported some
sense of isolation in their learning” (Mallett et al., 2016, p. 36). Therefore,
we propose a new actor to help those HPCs who deliberately want to
maximise their learning from their actual coaching practice. We name this
new actor ‘Personal Learning Coach’ (PLC).
Narrative Coaching
There are many types of personal coaching approaches based on
different theories (see Cox et al., 2010 for an overview). For Stelter (2014a),
the evolution of personal coaching can be described through three
generations. In the first generation, the role of the personal coach is “to help
the coachee address his or her particular challenges and problems in order to
achieve specific goals and develop action strategies” (p. 51). The second
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generation is based on positive psychology and the function of the personal
coach is to intervene “to generate positive future scenarios with a strong
focus on existing resources and strengths that the coachee already possesses,
and which the coachee should be able to build on” (p. 52). The third
generation of coaching, which includes narrative coaching, is based on the
psychology of learning and the role of the personal coach is not merely a
facilitator but a ‘fellow human companion’ that “shares his or her
considerations and reflections with the coachee in order to serve as a witness
and co-creator in the dialogue. The coaching conversation can be described
as a co-creative and collaborative process” (p. 52). The three researchers
who have strongly influenced the development of narrative/narrativecollaborative coaching are David Drake, Ho Law, and Reinhard Stelter
(Drake, 2010, 2015; Drake & Stelter, 2014; Law, 2013; Stelter, 2014a,
2016; Stelter & Law, 2010). In Table 1, we present some quotes extracted
from these authors’ publications to give an overview of narrative coaching.
While there are many ways to define coaching, Stelter (2014a, p. 8)
proposed this definition of narrative-collaborative coaching:
Coaching is described as a developmental conversation and dialogue,
a co-creative process between coach and coachee with the purpose of
giving (especially) the coachee a space and an opportunity for
immersing him/her in reflection on and new understanding of 1) his
or her own experiences in the specific context and 2) his or her
interactions, relations and negotiations with others in specific
contexts and situations. This coaching conversation should enable
new possible ways of acting in the contexts that are the topic of the
conversation.
Table 1
Extracts from key authors of the narrative/narrative-collaborative coaching
1. “A coaching agenda that focuses exclusively on goals and quick solutions
will fail to meet the needs of postmodern, late modern and hypercomplex
societies, where the challenges and demands on the individual are
changing very rapidly” (Stelter, 2016, p. 48)
2. This third generation of coaching is based these main arguments: “1.
Coaching as a reflective space; 2. Coaching as a process of meaning
making; and 3. Coaching supporting reflective and value-based leadership”
(Stelter & Law, 2010, p. 155)
3. “…third-generation coaching has a less clear and goal-oriented agenda but
is hopefully more in-depth and sustainable, as coach and coachee create
something together where meanings are co-created during the
conversation, where both parties partake in a journey, and where new
stories gradually take shape” (Stelter, 2014a, p. 10-11)
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4. “It is a journey into the unknown, where neither the coach nor the coaching
partner clearly knows the destination or the route. It is a journey of
discovery into relatively unknown territory, where both parties are travel
companions, and neither knows anything for sure about the road ahead”
(Stelter, 2016, p. 64)
5. “Narrative coaching is one of the few coaching methodologies with an
explicit learning and development component build into the model. It is an
integrative process in which learning, development, and performance are
intimately linked and simultaneously supported to create more sustainable
change” (Drake, 2015, p. 71)
6. “The coaching conversation can be described as a co-creative and
collaborative process, where the coach and coachee are both experts in
their respective domains and, at the same time, not-knowing at the
beginning of the conversation. The knowledge that is generated emerges
between them in a dialogue process that gives rise to something new for
both of them” (Stelter, 2014a, p. 52)
7. “Coaching is a dialogue form that provides a special framework for
developmental and self-reflective conversations,… dialogue should be
understood as a conversation where the participants explore each other’s
assumptions, thoughts, opinions, and perceptions of the world…In a
dialogue, one does not attempt to persuade the other but instead seeks to
listen and accept differences in perspectives that may enrich one’s own
position.” (Stelter, 2014a, p. 45)
8. “…learning is essentially a process that always starts from specific
experiences in a concrete social and material environment. This process
builds on two interrelated dimensions: 1. Individual meaning making; 2.
Social interaction – co-creation of meaning” (Law, 2013, p. 42)

Example of a sport coach’s learning episode with a ‘Personal Learning
Coach’
In this section of the article we provide an example of how principles
of narrative coaching have been used during a six-month learning episode
for a HPC in tennis. The format used to present and discuss the results is
slightly different from what we generally find in scientific journals. The
main reason is the nature of the relationship that suggests “a move away
from intervention and towards seeing coaching as an interaction; a position
that highlights the collaborative nature of the dialogue” (Stelter, 2016, p.
59). As mentioned before, narrative coaching is a flexible approach where
two actors can be involved in a process of co-creation of knowledge. In the
following, we will first provide details about the dyad: Michel, the PLC and
first author of the article, and Luiz, the HPC and second author. Then we
will present the content of some of the coaching conversations between
Michel and Luiz to illustrate what happened during the 23 weeks of
narrative coaching. The literature pertaining to learning, personal
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coaching,and sport coaching will be included to better explain and in
interpreted this specific episode of Luiz’s lifelong learning journey.
The dyad (Michel and Luiz)
Michel, the personal learning coach. Michel was 34-years old with
15 years of experience in volleyball (athlete and coach). An Associate
Professor in a Federal University in Brazil, he was teaching courses related
to sport pedagogy and sport coaching in the undergraduate program. In the
graduate program, he was in charge of a sport coaches’ professional
development course and led a laboratory in sport pedagogy, conducting
research specifically on coaches’ learning and education (Milistetd and
colleagues: 2014, 2016, 2018). Michel was also a consultant with a few
sport federations, designing coach education initiatives and athlete
development programs. In 2016, he was certified as a Coach Developer
from the Nippon Coach Developer Academy (NCDA) / International
Council for Coaching Excellence (ICCE). In the last three years, Michel had
worked closely with Pierre Trudel, also author on this article. Pierre is an
Emeritus professor at a university in Canada with an established research
program on sport coaches’ development. In 2013, he completed a
certification as a personal coach through the International Coach Federation.
For many years, Pierre has been coaching university professors and highperformance sport coaches in their career development.
Luiz, the tennis high-performance coach. At the time of this
learning opportunity, Luiz was a 33-years old Brazilian with 10 years of
experience as a tennis player and 15 years as a tennis coach. At the age of
18, he started a four-year degree in Physical Education, with a strong desire
to coach tennis. At the same time, he started giving private tennis lessons
and obtained all the Brazilian Tennis confederation certifications (similar to
International Tennis Federation pathway). In 2009, he went to Spain to work
at a recognised Tennis Academy, and he completed a certificate as a
specialist in high-performance tennis. From 2012 to 2016, he coached the
Brazilian junior team, had an athlete win the Youth Olympic Games, and
had one of his athletes ranked number one in the Junior ITF. In 2016, two of
his athletes were among the ten best Brazilian tennis players in the ATP
(Association of Tennis Professionals) ranking. When Luiz met Michel, he
was working in a tennis training center in Brazil. Luiz was in charge of six
professional tennis players and coordinating the work of 12 tennis coaches
supervising the development of athletes at the participation and performance
levels.
Michel and Luiz met for the first time in September 2016 at a
National Tennis Coaching Conference. Luiz was invited to present different
coaching methods and training drills during the applied part of the
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conference. Michel was invited to talk about the application of coach
learning and development theories. Using the model developed by Trudel,
Gilbert, and Rodrigue (2016), Michel explained that learning to coach is a
lifelong learning process and coaches’ approaches to learn can vary as they
move toward the continuum: newcomer, competent, supercompetent and, if
well-supported, innovator. The content of Michel’s presentation resonated
with Luiz who was looking for ways to maximise his coaching potential and
to make sure his training center was well-positioned for a successful future.
At the end of the conference, Luiz went to Michel for more information and
to request if Michel would accept to work with him.
The Learning Episode: Six Months of Coaching Conversations
Table 2 summarises the learning episode of Luiz with his companion
Michel. The 23-week journey and the specifics of the content of their
dialogues are divided according to the four phases of the appreciative
inquiry (AI) approach: (a) Discovery, (b) Dream, (c) Design, and (d)
Destiny. Appreciative inquiry is an approach to help people in organizations
discuss their actual situation and imagine the future: “Through the 4-D
Cycle, people can transform the present state of their organization into a
future state by building on a ‘positive core’ of strengths to create its destiny”
(Cooperrider, Whitney, & Stavros, 2005, p. XVI). Generally, an AI will
happen during what is called an ‘AI summit’ – people regrouped for a few
days to go through the four phases. Using the AI approach with an
individual instead of an organization is not unthinkable. For Stetler and Law
(2010, p. 157), “AI can easily be integrated into the coaching process,
because it is often much more helpful not to focus on the problems of the
situation but on the possibilities and strengths of the participants involved”.
They also mentioned: “By choosing positive topics as the starting point for
their dialogue, by discovering and imagining possibilities, the participants
have a chance of creating a reality that furthers their development” (p. 157).
In the same vein, Drake (2015, p. 101) mentioned: “Coaching is not about
fixing anything. Start where people are right now; work with what they
have; and build up and out from there”. In recent years, we have seen
recommendations to use the AI approach in the development of sport
coaches (Pill, 2015; Trudel, Gilbert et al., 2016).
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Table 2
The learning episode: Six months of coaching conversations
Weeks

A) Major events in the week
B) Main topic(s) of the dialogue

Material used
(see annex)

Discovery
1
B) Cognitive structure (knowledge, skills, values,…)
Brief questionnaire
2
B) Cognitive structure (knowledge, skills, values,…)
Brief questionnaire
Dream
3
B) How can I improve my coaching level
-Design
4
B) Leadership
-Destiny
5
B) Reflective process (4 steps)
B) Emotional intelligence (recognizing own emotions)
1, 2, 3
6
A) Brazil Open
1, 4
B) Emotional intelligence (recognizing emotion in others)
7
A) Rio Open
1, 5, 6
B) Emotional intelligence (recognizing emotion in others)
8
B) Emotional intelligence (emotional control)
7, to 10
B) Mental toughness
9
B) Mindset
10, 11, 12
10
A) Presenter at a conference
-11
A) Preparation of the coaches at the club
1
B) Emotional intelligence (interpersonal relationship)
12
A) Preparation of the coaches at the club
13, 14
B) Reflective cards for the coaches at the club
13 – A) European Tour
15 to 21
18
B) Winning environment
19
B) Debrief of the European Tour
-20
A) Meeting the coaches at the club
10
B) Coaches’ planning strategies & Coaches’ growth
mindset
21 – A) Meeting the coaches at the club
-23
B) Coaches’ planning strategies

In the second column of the table we indicated, when applicable, if a
particular event happened in Luiz’s professional practice (A) and the main
topic(s) addressed during the dialogue (B). The numbers in the last column
refer to some of the material consulted by Michel and Luiz in an attempt to
bring the perspectives of other people into their learning conversations (i.e.,
co-creation of meaning). The list presented in the annex is only a sample of
the documents.
Discovery phase. The discovery phase was comprised of three
coaching sessions during the first two weeks of the dyad’s journey. This

18 | Milistetd et al.: NURTURING HIGH-PERFORMANCE ...

time was used by the dyad to get to know each other and specifically to give
Luiz the opportunity to explore and present his personal values and
professional knowledge to Michel.
Luiz’s personal values. For Stelter (2014a), a key component of
narrative coaching is the coachee’s values: “Clarifying values may be an
objective in itself as a developmental orientation or as a basis for more
clarified goal perspective and possible ‘solutions’ to pursue” (p. 55).
However, because “values often reflect the implicit aspects of our actions
and are thus not always clearly articulated” (p. 39), Michel asked Luiz, in
preparation for the next coaching session to answer a brief questionnaire
including the question: ‘Identify a few people who had a strong influence on
you and on your coaching career?’. During the coaching conversation, Luiz
mentioned first his parents:
I think my strongest values are effort and persistence and they come
from my parents. My mother owned a paddle court (sport similar to
squash) and was working from 8 am to 10 pm every day. My dad had
another job, and he did everything to support me as a tennis player in
my childhood and adolescence. The trips and tournaments were
expensive and I knew they didn’t have the money, but they never said
no. They always found ways to help me in my career. I grew up in that
environment and for me sport is linked with effort and persistence.
Luiz went on and talked about his first coach:
My coach from the ages of 10 to 14 years was one of the most
important coaches in my entire life. He was a very serious man, well
organised, and strong on discipline and respect. He also valued
partnership and friendship among the athletes. Although we were a
bunch of young guys, he stressed the importance of respecting and
supporting each other.
Then dialogue went like this:
Michel: Can you name three other people who influenced you positively
in your professional life. What are the most striking features
about them? Why are they important?
Luiz:
Mr. VV was one of my coaches when I was young. He was a
master at developing athletes regardless of their level, and he
knew so well how to motivate his athletes. Mr. TT was a fitness
trainer I met in Spain. He possessed different types of knowledge
and could apply all of them with simplicity with any player. For
me, he is a sage. Finally, I will say Mr. GG, the actual manager of
our tennis club. He is a great leader. He has the capacity to solve
problems with players or other stakeholders with great leadership.
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What do you value the most in your own coaching? Can you give
examples?
Effort is important. Some years ago, I was the head coach of the
Brazilian team at a World Junior Championship. One of the
players was lacking motivation and did not behave properly, like
being late for practices and so on. Although he was one of the
best players and my superiors were putting pressure on me to play
him, I decided to cut him from the team because he was not
giving his 100%.
Can you give me another example?
Humility is another important value for me. There is always
something to learn and it is important to recognise it. I can learn
from other coaches, from my athletes, and even from a ball
collector. I am constantly looking for learning opportunities.

Luiz’s professional knowledge. Following the principles of the AI
approach, the coaching conversations should not focus exclusively on Luiz’
coaching knowledge weaknesses. Instead, the conversations should be about
Luiz’ strengths and the key knowledge/skills to possess for increasing
success in a working context like Luiz’ one. Here is a short excerpt of the
dialogue:
Michel: Imagine the ideal HPC in a tennis club like yours. Describe the
key features that this coach would have (i.e., skills, knowledge,
and competencies).
Luiz:
For me a good coach should be a hard worker. He also should be
very good at planning, developing drills, and controlling the
training sessions – keeping focus and intensity. The coach should
also be a good leader and be able to positively influence the
athletes – the athletes should believe that with him/her they will
fully develop.
Michel: Considering your actual context, what are the key
knowledge/skills you need to succeed?
Luiz:
I think I have a good capacity to design training sessions, and I
believe I have enough creativity to come up with new drills that
can be adapted to players at different levels. I believe that I am a
detail-oriented person. For example, for each training session I
have information for each player. I think my main challenge for
the next season will be being overloaded. I am quite new in my
role as a coach coordinator. I have to supervise 12 coaches, and I
am also coaching six high-performance athletes who will play at
ATP level tournaments. It will be a challenge to control
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everything and I certainly need strong interpersonal knowledge
and skills.
Michel: You have pointed out that planning activities is one your
strengths. How are you going to use this strength next season?
Luiz:
For me, planning is the basis of a good training session. I really
would like all the coaches under my supervision to be aware of
how important it is. A good plan will make their coaching a lot
easier and will help us to have a shared philosophy regarding
athletes’ development.
At the end of the first two weeks, the dyad came up with a figure (Figure 2)
that summarises Luiz’s perspective on his strengths (in the center) and the
knowledge and skills he should focus on (more on the periphery) to become
a better professional in his actual working environment.

Figure 2. Co-creation of Luiz’ perceived knowledge/skills/needs to succeed

The process used to develop this figure respects the approach suggested by
Tsang (2013), because the current knowledge, skills, and strategies are not
assessed to what an ‘ideal H-P coach’ will know or do as defined by a group
of experts as in pre-planned programs. Instead they are seen in terms “of
their relevance and effectiveness with regard to the individuals’ needs and
goals. The problem is usually translated into an understanding of the
person’s needs, helping the individual to articulate goals, and collaboration
with the individual in developing relevant strategies. (p. 34-35)
Dream phase. The dream phase was completed in one coaching
session. Building on what was mentioned in the discovery phase, Luiz had
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to imagine himself working in the best possible conditions. The following
excerpt illustrates the main point explored in this phase:
Michel: If you have no constraints, how will you imagine yourself as a
coach and coordinator?
Luiz:
I often feel that I cannot influence my athletes and my coaches as
I would like. I tell them what I want, but I rarely see them
implementing what I have explained? In the ideal future, I see
myself 100% connected with my athletes, they are confident in
competitions and able to apply what we have practiced. About my
coaches, I would like to see them assuming more autonomy in the
club, especially when I travel for competitions. I should not be
watching them all the time. In brief, I see myself as a great leader
with very good communication skills.
The coaching conversations in the discovery and dream phases had
helped Luiz expresses his desire to become a more inspiring leader for his
athletes and coaches, and by extension a high-quality communicator.
Interestingly, Law (2013) suggested that leadership and communication are
two of the seven key social competences to be developed, and for Stelter
(2016, p. 55): “The ultimate goal of coaching is to facilitate and improve
leadership, communication, and cooperation”.
Design phase. The design phase is where the participants co-construct
the future as “a provocative and inspiring statement of intention that is
grounded in the realities of what has worked in the past combined with what
new ideas are envisioned for the future” (Cooperrider et al., 2005, p. 7). The
following presents part of the dialogue between the dyad.
Michel: In the perspective of becoming a great leader, many team sport
coaches have stressed the importance of adapting their
communication style to their athletes. One of the reasons is that
each generation of athletes is different, and the new generation is
not like us when we were athletes. We did not question the
coaches that much because what was said was generally
considered a command to be followed. Nowadays, coaches must
be ready to motivate the athletes and also to provide the reasons
for training and why we train this way and not that way.
Luiz:
That's right. It's often a fight with my athletes when I ask them to
close their mobile phones and focus on training. They always have
their heads on something else, I need to stay in contact with them
and repeat how important it is to be mentally focused to achieve their
goals.
Michel: It seems to be the profile of the new generation of athletes. So, I
think communication can be our major focus for the next couple
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Luiz:

of weeks. There are many forms of communication being
explored in the sport coaching literature: Transformational
Leadership, Emotional Intelligence, Athlete-Centered Coaching
and so on. We can use a lot of stuff. What do you think?
That´s fine. I think this learning goal will be very good. Generally
speaking, I am a closed person and I am too straight in my
relationships. I think exploring communication can give me better
conditions to deal with my athletes and coaches.

Destiny phase. In an AI conducted at an ‘AI summit’, “people of the
organization find innovative ways to help move the organization closer to
the ideal” (Cooperrider et al., 2005, p. 7). In our case, the destiny is not a
written statement to be used in the future, but a series of learning
conversations that occurred generally once a week through Skype and lasted
on average 90 minutes. Many authors in the personal coaching field (e.g.,
Cox, 2013; Hawkins & Smith, 2013; Law, 2013; Parsloe & Leedham, 2009;
Stelter, 2014a) suggest using Kolb’s experiential learning cycle or an
adaptation, as a possible framework to guide the coaching conversations.
The four stages of this framework are: (a) concrete experience or do (learner
is experiencing an activity), (b) reflective observation or observe
(consciously reflecting back on the activity), (c) abstract conceptualization
or think (presented with/or trying to conceptualise a theory or model), and
(d) active experimentation or plan (testing in a forthcoming experience)
(Healey & Jenkins, 2000). It is also important to mention that the cycle
doesn’t have a beginning, middle or end, but “the most effective learning,
however, will take place when you take the opportunity to complete all the
stages in the cycle” (Parsloe & Leedham, 2009, p. 70).
In the destiny phase, the point of departure for most of the coaching
conversations was a concrete experience. As Luiz was relaying his
experience, Michel was asking questions to better understand while
simultaneously helping Luiz to develop a better understanding of his
experience (reflective observation). The dialogue between Luiz and Michel
about how to do things differently was nurtured by sharing their
perspectives and also by looking at others’ perspectives through the
documents suggested by Michel and sometimes by Luiz (abstract
conceptualization). Luiz was then testing the new way of doing and a new
cycle could be started (active experimentation). In the following, we present
five examples of co-creation of knowledge guided by Kolb’s model. We
highlight the stages only in the first example.
Coaching conversations on the ‘Reflective process’. In week 5,
Michel and Luiz addressed the importance of reflection when learning from
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experience. Luiz’s familiarity (concrete experience/reflective observation)
with the reflective process can be seen through this short excerpt:
Michel: What do you know about reflection as a way to help you in your
coaching?
Luiz:
I reflect a lot about my practice. I’m thinking all the time about
my coaching.
Michel: This is interesting. But to learn from our practice coaches need a
high quality of thinking. The best approach is to reflect
deliberately which means to think deeply about an event and learn
from it.
Luiz:
Ok, I see.
Then, Michel suggested using a reflective process composed of
questions based on Gibbs’ (1988) reflective cycle (abstract
conceptualization). The five questions were: What did happen? How did I
feel? What were the positive aspects? What aspects could I improve? If I
have the same situation how can I perform better? Luiz agreed to use the
suggested reflective process and a total of 78 audio logs were sent to Michel
during the six months period (active experimentation).
Coaching conversations on ‘Emotional intelligence’. As mentioned
earlier, Luiz was experiencing some leadership issues particularly with the
coaches he had under his supervision. Thus, for four weeks, the coaching
conversations were inspired by documents explaining the importance and
the components of emotional intelligence to become a better leader. At some
point in the cycle, Luiz sent a reflective log to Michel about a specific issue
he had to deal with:
Luiz:
I understand that all coaches cannot have the same coaching
approach. So, I am more aware now that it is normal if I do not
necessarily agree all the time with how some coaches work with
the kids. But, as the coordinator, I must provide some directions. I
want to give to the club some homogeneity in term of coaching. It
is not always easy, but I know now that I have to control my
temper. I must talk with some of my coaches and try to bring new
perspectives about coaching. I have to plan something.
Later Michel and Luiz had the following dialogue:
Michel: So, Luiz have you defined a strategy to approach Mr. CC?
Luiz:
Well, as I have already mentioned to you, I am an introverted
person and I hardly talk about me and my life. But based on the
reading and our conversations, I think if I open a little and talk
about my personal experiences when I was a child and then make
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reference to his son, who happens to be playing tennis right now, I
think I can initiate a trustful pathway to connect better with him.
Later during the week, Luiz sent an audio log describing the situation:
Luiz:
Today, I had a great day. I approached Mr. CC as I had planned
and it worked very well. I had defined in my mind how to start
the conversation with him. I felt very confident because he was
open to talk about his son’s performance and after I talked about
my experiences when I was young and the pressure I put on
myself to play well for my parents. I think I can keep approaching
Mr. CC without pressure and in a few days, I can talk more about
coaching children.
Coaching conversations on Luiz presenting at a conference. Michel
was in charge of organizing a conference on ‘How to coach youth athletes’.
He decided to invite coaches from three different sports including Luiz for
tennis. Both knew it would put Luiz outside of his comfort zone.
Luiz:
I have never presented in front of students or academics. I am
used to talking to my athletes and coaches.
Michel: If it is a challenge for you, we can work together on it. I think it
could be a good opportunity to improve your communication
skills. At the same time, you will need to reflect on your overall
experience as an athlete and coach – make your tacit knowledge
more explicit.
Luiz:
Well, viewed from this side, I think it can be a nice learning
experience.
Michel: Remember, no one will know more than you about how to coach
young tennis athletes. Which coaching topic do you feel
comfortable to talk about?
Luiz:
I will be on a tennis court or in a classroom?
Michel: It is up to you, but on a tennis court I think you can use a mixed
approach. You can show some drills and then discuss with the
participants to get their feedback and even to create other drills.
Luiz:
Ok, not bad. So, I can talk about how to create exercises to keep
the athletes focused based on decision making drills with different
intensity. What you think?
Michel: For me, it sounds great. You are the coach, I really trust you.
Prepare material for a two hours presentation and we will go over
your presentation during our next coaching session.
Luiz presented to a group of 30 people including coaches and graduate
students. A few weeks later during a coaching conversation, Luiz made this
comment that shows that he had learned:
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I remember how hard it was for me to present at the conference. I was
nervous to talk at the university. If I had to deliver again, I would do it
differently. I would present some problems for the participants,
discuss these, and then show them some exercises and drills to help
the participants overcome their difficulties.
Coaching conversation on ‘Reflective cards’. At weeks 11 and 12, in
anticipation of his stay outside of the country because of the European Tour,
Luiz wanted to meet with his coaches to make sure they were going to
provide high quality training during his absence. For Luiz, reflection was
becoming a usual term in their coaching conversations and, from his
perspective, introducing this process to his coaches’ coaching practice
would be beneficial.
Luiz:
I think it would be great if my coaches could reflect on their
personal coaching practice. It would be a kind of self-evaluation.
Michel: I agree with you. I think you recognise now how important this
process is to improve a coaching practice. But to reflect well is
not an easy task and it takes time.
Luiz:
Oh yes. It took me many audio logs before I really felt the impact
on my coaching like being more organised, and so on.
Michel: I am just thinking of a tool we can use to support the coaches as
they learn the reflective process. Have you heard about reflective
cards?
Luiz:
Yes, but I’m not sure what it is.
Michel: There are some models available in the scientific literature, and in
some countries they use them in their coach education programs.
The main idea is to develop specific statements to guide the
coaches’ thinking. The statements should be relevant to them and
also match your club’s needs. For each statement, the coach can
say if he/she agrees using a scale from 1 to 5.
Luiz:
I see. I would like them to reflect on their planning and delivery.
Michel: Then the statements could be like: I have introduced the goals of
the session to my athletes; there was clear progression in the
difficulty of the drills, and so on. At the end, they can select two
or three statements and explain with more details why they have
achieved those grades.
Luiz:
Great. I think it could be useful for them, and if they send me
their reflective cards I will be able to give them feedback even
though I am in Europe.
Michel and Luiz created a reflective card with 10 statements. The
week after, Luiz met his coaches to discuss the work to be done when he
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will be absent, and he presented the reflective material. The next coaching
conversations went like this:
Luiz:
I met my coaches and I think we had a good meeting.
Michel: How do they see the coming weeks without you? How is their
motivation?
Luiz:
Well, it looks good. All of them have prepared material for the
next six weeks. I also introduced the reflective cards we created
for them. We agreed that at the end of the day, they will send me
an audio log about their training sessions, and if needed we can
discuss using Internet.
Michel: How have they received the task to fill the reflective card?
Luiz:
I did not ask them too much. I just told them to choose one
training session per day and fill the reflective card. I think we
have to start slowly with this new tool.
Michel: That’s a good point, especially because you will not be beside
them to fill the cards and support them with this new task.
After the trip to Europe (weeks 20 and 21) the dyad continued the
conversation about using the reflective cards with the coaches.
Michel: How is the coaches’ motivation to follow their planning strategy
and to use the reflective cards?
Luiz:
The planning is going ok. It could be better, but they are
improving. As mentioned in the literature, learning to use
reflective cards can be challenging at times. At the moment, only
a few coaches seem to be comfortable using the reflective cards as
suggested.
Michel: Why do you think only a few coaches do it? What about the
others?
Luiz:
Like you and me, in our day-to day work we have established
some ways of doing our tasks. It is our routine but if we want to
achieve something different to get better results we need to invest
time and energy. It is the same for my coaches. To be better in
their reflection on their coaching, they need to be ready to put
more effort, but this will be possible only if they can see how
important the reflective process is.
Michel: Are you making reference to what we have talked about and read
regarding mindset?
Luiz:
Yes. Most of my coaches have been working in this club for
years. Their expertise is there, no doubt. But to stay on the top in
your field you must be pro-active, look for challenges, and so on.
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Yes. There is a difference between growth mindset and fixed
mindset. Let’s discuss a plan to try bringing more coaches on
board.

Coaching conversations on ‘European Tour’. Luiz was on a sixweek tour in Europe for a series of tournaments in Portugal, Spain, and
Italy. When Luiz arrived in Europe, the athletes had already played two
tournaments, both resulting in first round eliminations. The following is an
excerpt of a coaching conversation early in the trip:
Luiz:
The situation here is chaotic. The level of confidence of the
athletes for the next tournaments is very low. One of them is
already thinking about giving up the next tournament in Spain. It
is not easy with them now.
Michel: What do you think is the main reason for them to have failed?
Luiz:
Self-confidence. They arrived in Europe thinking their opponents
were much better than they really were. This misperception seems
to block all the work we did, and they cannot play their best
tennis.
Michel: How have you usually approached such a situation?
Luiz:
We usually talked about how they have played below of their
potential. They can apply some techniques that the psychologist
taught them before the games. But here, it is not working.
Michel: I get it. I can send you some material about building a winning
environment. The idea is to use the growth mindset principles we
have already discussed. If you remember it is important to focus
on the process and not the outcome. How many tournaments do
you still have to play? Four. What do you think of the option to
focus on short-term goals and on some technical-tactical or
psychological elements for each athlete in each tournament?
Luiz:
It can be a good idea. I need for sure to change their focus. Do
you think we can use those goal-setting cards we have used
during practices?
Michel: Yes. You can ask each athlete to pick two or three components of
performance to improve in each game.
Luiz:
Ok. I will bring the goal-setting cards we have already used for
practices and even games. I will ask them to self-assess using the
pre-defined criteria.
After three weeks on the European Tour, Luiz and Michel had this
conversation:
Luiz:
I cannot believe that John is going to play the semifinal. He is
now so confident with his first serve. We have worked hard on his
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first serves. As an example, the drill we did during practices was
this. He needed to get 24 points. If he had a good first serve he
would win three points, if he failed, he would lose two points. If
he had only a medium serve, one point. This strategy made him
more focused on the task, bringing consistency to his serve.
Michel: Why do you think your strategy during the training sessions was
effective for John to succeed in the competition?
Luiz:
I think I really got his focus off the pressure of the result. John is
a player who creates a lot of self-pressure. By incorporating
technical goals (serving), he felt less pressure from the game.
Also, when we decided the goal together, I saw that he had
increased this level of motivation to achieve the targeted
performance.
Michel: His level of intrinsic motivation seems to have increased as a
result of seeing an attainable goal. Sometimes, focusing only on
the outcome seems to put the player in a panic zone. In sports
coaching, the balance between challenge and support is
fundamental. Thus, good communication is essential. Do you
think the connection and communication between you and your
athletes has improved?
Luiz:
Yes, for sure. In my coaching now, I am more often questioning.
Using self-assessment cards allows me to get the athletes’
perspectives. John is a good example. I´m really happy about the
results we achieved in the European Tour.
Reflection on the complete narrative coaching lived by Michel and Luiz
For both Michel and Luiz, it was the first time they were engaged in
narrative coaching. Therefore, it is important to get their perspectives on this
learning episode of their lifelong learning journey and to discuss the whole
process using the literature. On week 24, Michel and Luiz had a session
where they talked about their learning experience. This short excerpt of their
dialogue summarises quite well their perspectives.
Luiz:
Look, I'm sure I have improved my communication skills and this
whole experience was great. The number of coaching topics we
have worked on and discussed is huge. But the main thing I
realise that I have improved a lot is my ability to be more selfaware and reflective about my practice. I feel that my thinking is
much clearer and I can focus more on my coaching activities. The
audio logs have helped me a lot to make my coaching more
systematic but at the same time I have a more holistic approach
and I can guide each athlete not only on the technical goals. It is
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so much easier when you have good communication and
connection with your athletes.
Michel: This is interesting, and I agree with you. We have focused on
leadership and communication, but you have developed these
competences progressively as you were coaching, experimenting.
Reflection made you more aware about your coaching, more
emotionally regulated, and specifically more self-critical. For me,
the most interesting point of our coaching conversations is
rigorous engagement. We met on a regular basis, almost every
week, to talk about different issues, based on your needs at that
moment. For me it was a huge learning experience as I had to
understand well your coaching issue, find questions that might
help us to progress, and, if pertinent, search for relevant material
that we could include in our conversations. We could not control
everything but by being open to changing everything we were
able to come up with new ways of doing things. It was an
amazing experience.
Based on this quote we can assume that Michel and Luiz have both
learned and developed. We can highlight a few reasons for this positive
result. First, Luiz seems to be an ‘ideal’ coachee. His strong desire for selfdevelopment corresponds to “One of the common reasons for a coachee to
seek coaching” (Stelter, 2014a, p. 7). Second, Luiz was really motivated and
made the weekly coaching conversations with Michel a priority. The
coachee’s level of engagement is so important that some authors go as far as
“Ask your client during an early conversation what she or he will give up or
cut back on in order to make time and space for the coaching to occur”
(Flaherty, 2010, p. 163). Third, in the first few weeks, the coaching
conversations allowed interesting dialogues on Luiz’s personal values,
cognitive structure, and actual coaching context. We can say that key
principles of the personal coaching process were respected: “Coaching is not
about fixing anything. Start where people are right now; work with what
they; have and build up and out from there” (Drake, 2015, p. 101). Forth,
from the examples of coaching conversations presented earlier we can
assume that the dyad had the right conditions for reflective learning because
they were able to create “a psychological space that allows clients to
withdraw from the workplace in order to stand back and think, thus enabling
them to gain some perspective on their experiences and on their tasks” (Cox,
2013, p. 73). Such reflective space is often lacking: “…high performance
coaching work is a complex and extremely challenging task. Several of the
coaches expressed frustration at their own inability to achieve some ‘cognitive
space’ for reflection” (Rynne & Mallett, 2014, p. 20).
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Michel also played an important role in the success of this learning
episode. First, by having no real experience in tennis but being
knowledgeable in sport pedagogy, he tends “towards being a self-directed
learning specialist, which is in contrast to common definitions of a mentor
as a knowledgeable expert” (Cox, 2013, p. 102). Second, his familiarity
with the sport science literature allowed him to select appropriate materials
(see annex) to be included in the coaching conversation. It has been found
that many HPCs are now considering the applied sport science literature to
develop their coaching practice (Abraham et al., 2006; Davidson &
Williams, 2009; Martindale & Nash, 2013; Nash et al., 2012; Williams &
Kendall, 2007). Third, although Michel was playing the role of PLC for the
first time he was able to demonstrate many of the skills listed as essential
and critical: mutual trust and respect, balance between being prepared and
flexible, good listening, and so on (e.g., Drake, 2015; Flaherty, 2010).
We would not want to leave our readers with the impression that this
narrative coaching was not without challenges. As mentioned by Michel, in
the middle of some coaching conversations he found it difficult to ask the
right questions or suggest new perspectives. Here are some suggestions for
Michel to develop further his coaching practice. First, the different issues
that coachees bring do not have the same level of difficulty and therefore
how to address them can vary greatly. The categorization (simple situations,
complicated situations, and complex situations) suggested by Patton (2011)
could be very useful. Second, questioning in personal coaching is a very
important and complex skill and authors such as Cox (2013) and Law
(2013) provide useful material about this skill. Third, to keep developing as
a PLC, Michel needs to recognise his background and current knowledge to
take stock of where the main gaps are in his personal coaching knowledge
and abilities (Stober, 2010). He might look as well for a PLC.
Conclusion
In this article we have argued, like many others before us (Duarte &
Culver, 2014; Van Mullem & Dahlin, 2017), for the use of the lifelong
learning journey metaphor when conducting research and discussing coach
development with practitioners. By doing so, we recognise that learning
how to coach happens through many different learning situations that may
or may not guided by knowledgeable people. Each learning situation has
pros and cons, and there is always room for improvement. Thus, we must
avoid the debate about which one is better by “acknowledging the unique
contributions all forms may make to coach development and accreditation.
All education/learning situations should be valued for their contribution to
coach development, which is a lifelong process” Mallett, Trudel, Lyle, &
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Rynne, 2009, p. 332). The interest by researchers around the world has been
strong in investigating how coaches learn to coach (He et al., 2018, for a
review of literature), but there is a lack of empirical studies about how to
help those coaches who deliberately want to be pro-active in their selfdevelopment. Attending continuous professional development activities
developed by national governing bodies – for (re)certification purposes or
not – is an option (Stephenson & Jowett, 2009), but coaches should also
have the opportunity to learn from their actual coaching practice which will
give them more power regarding what is important to learn (Nelson,
Cushion, & Potrac, 2013). Through this article we have provided an
example of this type of learning situation. The narrative coaching principles
and the roles played by both the HPC and the PLC imply some changes in
how we define the interactions between coaches and those helping coaches:
“What’s fascinating is that a vocabulary evolves with a culture. Because we
are now in the innovation economy rather than the efficiency economy, we
need to recast a few of our definitions” (Hoque, 2014, p. 80). Because
narrative coaching is based more on those principles guiding the coaching
conversations than a very structured methodology to follow, each learning
episode involving a HPC and a PLC will be different. Therefore, there is a
strong need for other studies like the one presented here. Finally, as coach
developers, we would do well to remember Stelter’s (2016) words presented
above: “It is a journey of discovery into relatively unknown territory, where
both parties are travel companions, and neither knows anything for sure
about the road ahead” (p. 64).
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Annex
List of some of the material used during the coaching conversations
Emotional Intelligence
1. Book: Goleman, D. (1995). Emotional intelligence. New York: Bantam Books
2. http://www.danielgoleman.info/topics/emotional-intelligence/
3. https://www.youtube.com/watch?v=Y7m9eNoB3NU
Emotional Intelligence in Coaching
4. https://www.connectedcoaches.org/spaces/10/welcome-andgeneral/blogs/general/169/emotional-intelligence-is-integral-to-becoming-agreat-coach
5. https://www.connectedcoaches.org/spaces/10/welcome-andgeneral/blogs/general/208/inside-story-the-value-of-self-awareness-as-a-tool-forimprovement
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Mental Toughness
6. https://www.connectedcoaches.org/spaces/10/welcome-andgeneral/blogs/general/130/how-to-develop-behavioural-agility-in-your-coachingto-get-the-best-out-of-yourself-and-your-players
7. https://www.youtube.com/watch?v=yG7v4y_xwzQ
8. http://www.optimumtennis.net/mental-tennis-tips.htm
9. http://www.norcal.usta.com/T-I-P/mentally_tough_tennis/
10. http://www.active.com/tennis/articles/4-steps-to-develop-mental-toughness-onthe-court
Growth Mindset
10. Dweck, C. (2016). Minset: A Nova Psicologia do Sucesso. São Paulo: Objetiva
11. http://www.psicologiamsn.com/2015/02/o-que-e-mindset-conheca-os-dois-tiposbasicos.html
12.https://www.ted.com/talks/carol_dweck_the_power_of_believing_that_you_can_
improve#t-161096
Reflective Cards
13. Book Chapter: Design and Implement an Evaluation System. In Gilbert,
W.(2017) Coaching Better Every Season. Champaign: Human Kinetics.
14. Hughes, C., Lee, S., & Chesterfield, G. (2009). Innovation in sports coaching:
The implementation of reflective cards. Reflective Practice, 10(3), 367–384.
Winning Culture
15. https://www.connectedcoaches.org/spaces/10/welcome-andgeneral/blogs/general/2939/smells-like-team-spirit-how-to-create-a-winningculture-through-the-use-of-emotional-intelligence?platform=hootsuite
16. https://www.connectedcoaches.org/spaces/10/welcome-andgeneral/blogs/general/122/dealing-with-feelings-the-importance-of-gettingyour- head-around-emotion-perception
17. http://whatdriveswinning.com/video/coaching-the-line/?f5tp=1
Athletes Mindset
18. http://www.puntodebreak.com/2017/04/15/paganini-no-habido-dia-17-anosroger-llegara-arrastrando-pies?utm_source=dlvr.it&utm_medium=facebook
19. http://academiasplaytennis.blogspot.com.br/2010/09/talento-x-dedicacao.html
20. http://ed.ted.com/lessons/how-to-practice-effectively-for-just-about-anythingannie-bosler-and-don-greene#review
21. https://www.theplayerstribune.com/kobe-bryant-allen-iverson-obsession-isnatural/
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